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Introduction

Dear Teacher,

Welcome to the Decoding and Encoding Remediation Supplement for Core Knowledge
Language Arts (CKLA) Grades 4 and 5. While there are many competencies required to
be a successful reader able to comprehend, analyze, and synthesize what one reads,
one of the key prerequisite components is the ability to automatically apply knowledge
of the English letter-sound correspondences when reading unfamiliar text. You will find
resources in this Supplement to help you provide additional instruction and remediation
to students who enter Grade 4 or 5 with gaps in their code knowledge and fluency.

This Supplement is not intended for use with students who are significantly below grade
level. Students in this category will need intensive individualized instruction during their
entire language arts period to bring them up to grade level. It cannot be stressed enough
that students in Grade 4 or 5 who perform very poorly on the Placement Assessment
and/or who show signs of struggling with grade-level text need immediate attention

and additional diagnostic assessment to ensure that they receive comprehensive
remediation designed for students who have not successfully mastered knowledge of
the English code in the early elementary grades.

This Supplement is intended for use with students who have mastered some or most
of the letter-sound correspondences in the English language, but who are not yet
fluent readers because they lack specific decoding skills and/or have not had sufficient
practice in reading decodable text.

Assessment is a prerequisite first step to helping struggling readers. It is particularly
important that you have a broad overview of each student’s strengths and weaknesses
at the very beginning of the year—or whenever a new student enters your classroom—so
that you can make the best use of instructional time. A Beginning-of-Year Assessment
and guidelines are included in the Grades 4 and 5, Unit 1 teacher and student materials
for this purpose. For your convenience, they are also reproduced in this Supplement as
Placement Assessments, which may be used at any time.

In addition, assessments are provided at the end of each section of this Supplement.
You may use these assessments as both pre-tests and post-tests for each section.
While you may sometimes choose not to administer a pre-test, for example, if you




have already identified a specific code knowledge gap through use of the Placement
Assessment, it is strongly recommended that you always administer a post-test following
any remedial instruction to document student progress—or lack thereof.

While poor code knowledge is often at the root of many reading problems, it is important
to note that some students may experience reading difficulty for other reasons. For
example, students for whom English is a second language may have mastered the
requisite decoding skills, but may not have a sufficient understanding of the meaning of
English words to make sense of what they read. Problems of this nature will need to be
addressed by means other than this Decoding and Encoding Remediation Supplement.

OVERVIEW

How to Use this Supplement

At the beginning of the school year

It is highly recommended that you administer the Grade 4 or 5 Beginning-of-Year
Assessment to all students during the first weeks of school. Detailed explanations as
to administration and analysis of these assessment results are provided in the Unit 1
teacher materials for each grade and again in this Supplement.

Pay particular attention to students who may be new to your school this year and/
or students who the previous year’s teachers may have indicated struggled in reading
grade-level text last year.

Once all students have been assessed, you may want to identify groups of students
within your class who have similar code knowledge gaps. After you have identified these
groups and their respective needs, refer to the Table of Contents of this Supplement

to identify those specific sections of the Supplement that target the same letter-sound
correspondences for which your students need additional instruction and practice.

The remedial materials in this Supplement will be most effective when used either one-
on-one or in small group settings with explicit instruction provided by the teacher or
an assistant teacher. During any remediation activity, it is important that students have
many opportunities to practice correctly reading words with the targeted skill. Practice
reading should be done orally so that the teacher can immediately correct any and all
errors.

The lessons in this Supplement build incrementally, meaning that mastery of the skills
taught in earlier lessons is assumed and therefore a prerequisite for success in future

2
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lessons. Said another way, while it is possible to isolate and target a specific skill, such
as the decoding of words with r-controlled vowels, and provide instruction using only
those specific pages from this Supplement, you will find other words included on these
pages that were presented and reviewed in earlier pages of this Supplement. Therefore,
use the sequence of skill instruction as presented in the Table of Contents as the order in
which specific gaps should be addressed for students who have multiple gaps.

The materials in this Supplement also address a separate category of words designated
here as High-Frequency Words. In CKLA Grades K-2, these words were called Tricky
Words. Tricky Word instruction was integrated into instruction in the Skills Strand across
all three of these early grade levels as needed in order for students to read stories
independently in their student Readers.

These words were designated as Tricky Words relative to the specific code knowledge
that had been explicitly taught to students at that time. For example, the words me, he,
and she were initially taught as Tricky Words in Kindergarten because students had not
yet studied the spelling of the /ee/ sound with the letter ‘e’; at that time, students had
learned only to associate the /e/ sound with the letter ‘e’. The words were taught by
pointing out that students could sound out the initial consonants of each of these words
because they had learned those letter-sound spellings, but that the ‘e’ was “tricky.”
When students moved into later grades and explicitly learned that the ‘e’ could represent
the /ee/ sound in certain circumstances, the words were no longer treated as Tricky
Words.

This distinction is less important at this point because all major letter-sound
correspondences have been taught in CKLA by the end of Grade 2. In this Supplement,
these words are called High-Frequency Words. Of far greater concern than what

they are called is whether you have students in Grade 4 or 5 who do not immediately
recognize these words. Specific targeted remediation, including flash card practice at
home, should be provided for any individual words students may have read incorrectly
on the Placement Assessment or when reading any text. Additional assessment may
be warranted if a student appears to have a global problem in recognizing these High-
Frequency Words.

During the school year if new students enter your classroom

It is highly recommended that you administer the appropriate grade-level Placement
Assessment any time during the year that a new student enters your class, in addition to
asking the student to read orally from the present Reader you are using with your class.
This is the most efficient way to get a quick overview of the new student’s word attack
skills. This Supplement may then be used if needed to bring new students up to speed
with the rest of the class.
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Throughout the school year with any student in your classroom

It is possible that a student who appears to perform satisfactorily on the Unit 1
Beginning-of-Year Assessment in Grade 4 or 5 may begin to exhibit reading difficulties
later in the year after being placed in grade-level materials.

Careful observation of each student’s daily classroom performance in reading orally,
responding to comprehension questions, and/or completing activity pages may suggest
general weaknesses. The additional assessment material in this Supplement should then
be used to identify specific weaknesses, as well as provide specific remediation.

Students who have not mastered earlier skills will face increasing challenges with each
new lesson if extra help is not provided immediately. Teachers should take advantage
of the day-to-day opportunities to monitor individual student progress and should offer
targeted remediation as quickly as possible.

Supplement Organization

Immediately following this overview, there are additional resources that will enable you to
use the remedial materials in this Supplement more effectively. A description of the Basic
and Advanced Code taught to students using CKLA materials in Grades K-2 will provide
insight and context as to how phonics skills were taught in Grades K-2. A copy of the
student Individual Code Chart that summarizes all the letter-sound correspondences
taught in CKLA is also included. It is strongly recommended that you review this chart
carefully to get a sense of the letter-sound correspondences that students were taught in
K-2 and are therefore expected to know in subsequent grades.

This is followed by an explanation of types of syllables with guidance on how to chunk
multisyllable words into smaller parts, in order to assist students in decoding longer
words. A section on the sound and spelling of schwa is also included.

Next is a section on assessment. It includes copies of the Grades 4 and 5 Placement
Assessments with directions for administration and analysis. Guidelines for assessing
reading fluency are also included. (Keep in mind that every section of remedial materials
within the Supplement also includes specific assessments of the targeted letter-sound
correspondences in that section.)

Finally, a number of game board templates and directions have been included that
can be used to provide additional practice in reading words with any letter-sound
correspondences.

The remaining materials in the Supplement are organized by skill and letter-sound
correspondence. Within each section, you will find the following:

4
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Lesson Templates: Each lesson template models the sequence of instructional steps to
be followed when re-teaching the particular skill(s) included in that section.

Word Lists: Lists of individual words with the specific letter-sound correspondences are
provided. These words may be used in teaching a lesson as described in the template.
Students may also be asked to simply read the word list aloud for practice and to orally
use each word in a sentence. You may also use the list for dictation. Finally, the list can
serve as a teacher resource when you are creating word cards for students to use with
the various game templates.

Activity Pages: Students may be asked to complete these activity pages with
guided instruction for practice, or they may be asked to complete the activity pages
independently as an informal assessment.

Practice Sentences and Stories for Oral Reading: These short sentences and stories
offer students practice at the next level of difficulty beyond simply reading lists of
individual words and completing activity pages.

Games: In some sections, additional game boards for practicing specific skills are
included.

Assessment: An assessment of each skill taught in the section is also included for
use following instructional remediation to determine whether students have, in fact,
now mastered the skill that was taught. In most sections, two versions of each section
assessment are included—one evaluates students’ ability to read words with the
targeted letter-sound correspondences (i.e., decoding), and must be administered
individually. The other assessment evaluates spelling (i.e., encoding) of the same letter-
sound correspondences. Keep in mind that the ability to spell words correctly usually
lags behind the ability to read the words accurately.

Students who perform well on both versions of the assessment have clearly learned

the targeted letter-sound correspondences and are ready to move on. Students who
perform poorly on both clearly need additional intervention. Students who perform
adequately on the reading version, but not as well on the spelling version are ready to
move on in reading, but will benefit from additional writing and spelling opportunities.
These students should especially be encouraged to use the Individual Code Chart when
writing.

End-of-Section Stories: Stories that are slightly longer and more complex than those
provided earlier in the section are included at the end of each section. These stories
include all letter-sound correspondences targeted in the section, as well as any letter-
sound correspondences from preceding sections.
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Fluency Assessment: Beginning in Section 3, a fluency assessment is included at

the end of each section. These assessments should be administered one-on-one with
students who you think need additional practice reading fluently and with prosody. Oral
comprehension questions are also included to check students understanding of what
they have read aloud.

The materials and pages for teaching the specific letter-sound correspondences in

each section are generally, but not completely, arranged in the sequence in which they
should be used. Here is a typical instructional sequence for remediating any letter-sound
correspondence:

| Pre-test using section Assessment (optional) |
v
| Teach lesson(s) using Word Lists; have students read Word List pages |

v

Provide practice with activity pages. Some activity pages may be done with teacher
guidance; others, particularly toward the end of the activity pages, should be
completed independently by students.

v

| Ask students to read aloud the Practice Sentences and Stories |
Vv

| Provide additional practice with Games |
7

| Post-test using section Assessment of targeted letter-sound correspondences |
v

| Ask students to read longer section Stories |

v

| Give section Fluency Assessment (starting with Section 3) |

6
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THE BASIC AND ADVANCED CODE:

UNDERSTANDING HOW PHONICS IS TAUGHT IN CKLA

The Core Knowledge Language Arts (CKLA) program teaches the highly complex letter-
sound correspondences of the English language in an explicit and systematic manner

in Kindergarten—Grade 2. Students are taught how the 26 letters (or graphemes) of the
alphabet are used in various combinations to represent 44 sounds (or phonemes). There
are approximately 150 different spellings for these sounds.

Students are first taught the Basic Code for each of the 44 phonemes. The Basic Code
spelling for a sound is usually the most common, or the least ambiguous, spelling for a
sound. By learning these letter-sound correspondences first, students experience a high
degree of predictability, and therefore success, in decoding words with these spellings.

Basic Code spellings may be single letters, such as these spellings and sounds:

‘a’ > /al, ‘e’ > /e/, ‘b’ > /b/, ‘m’ > /m/. Basic Code spellings may also include digraphs, or
two letters to represent a sound, such as ‘ee’ > /ee/, ‘oy’ > /oi/, ‘ou’ > /ou/, ‘sh’ > /sh/,
‘th’ > /th/. Other Basic Code spellings include separated digraphs, such as ‘a_e’ > /ae/,
‘o_e’ > /oe/. The chart on the next page lists the Basic Code as taught in CKLA.

In a Basic Code Lesson, students first learn to listen for and isolate a single sound and
are then taught the spelling for that sound. Typically in this type of lesson, the teacher
introduces the sound and conducts various oral language activities with students to be
certain that they can identify the sound orally. The teacher then presents the spelling for
that sound and models writing the spelling, as well as sounding out simple one-syllable
words that use the spelling. Additional reading and writing practice opportunities for
students then follow.

Section 1.1 of this Supplement includes templates for Basic Code Lessons, as
well as needed Word Lists and practice materials. In addition, Basic Code Lesson
templates are also found in Sections 1.2, 1.5, 3.1, and 3.2.




Basic Code Spellings

Vowel Sounds and Spellings

/a/ asin hat
/o/ as in hot
/i/ as in sit

/e/ asin bed
/u/ as in but
/ee/ asin green
/ae/ as in bake
/ie/ as in bike
/oe/ as in broke
/ue/ asin cute
/00/ as in spon
/oo/ as in look
/ou/ asin ouch
/oi/ as in boil
/aw/ as in law
/er/ asin her
/ar/ asin car

/or/ as in for

Consonant Sounds and Spellings
/p/ as in pot
/t/ asin top
/d/ asin dog
/k/ as in cat, kid
/g/ as in get
/n/ as in not
/h/ asin hot
/s/ as in sit

/f/ as in fat

/v/ asin yet
/z/ asin zip
/m/ asin man
/b/ as in bat
/I/ asin lip

/r/ asin red
/w/ as in wet
/j/ asin jet

/y/ asin yes
/x/ as in tax
/ch/ asin chop
/sh/ as in ship
/th/ as in thin
/th/ as in them
/qu/ as in guit

/ng/ as in song
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The Advanced Code consists of all other spelling alternatives (over 100) that may be
used to spell the 44 phonemes in English. Examples of alternative spellings include
‘mm’ >/m/, ‘ss’> /s/, ‘’c’ > /s/, ‘g’ > /j/, ‘ay’ > /ae/, ‘ey’ > /ee/. Some of these spelling
alternatives occur relatively frequently in the English language, while others are quite
rare.

As each spelling alternative is taught in CKLA, the frequency with which students may
expect the spelling to occur is communicated in several ways. A “power bar” on cards
used to teach the spellings indicates how frequent or infrequent a spelling is. A long
power bar indicates the spelling occurs frequently, while a short bar designates a rarer
spelling.

hat W t

The long power bar on the card above indicates The short power bar on this card signals that the
that the ‘a’spelling is used frequently to spell /a/,  ‘eigh’spelling is used infrequently to spell /ae/.
the short vowel sound.

The relative frequency of spellings for any given sound is also communicated in the
student Individual Code Chart, a copy of which is included at the end of this section. In
this chart, the spellings for a sound are arranged in order from most to least frequent.

Students are introduced to and practice the Advanced Code in two types of lessons,
Spelling Alternative Lessons and Tricky Spelling Lessons. In a Spelling Alternative
Lesson, the teacher first reviews the Basic Code spelling that students have already
learned for a particular sound. New words with different spellings for the same sound
are then introduced. Students are then often asked to conduct word sorts as a way

to reinforce the fact that the same sound may be spelled multiple ways. In Grades 1

and 2, teachers are also encouraged to display Spelling Trees in the classroom as yet
another way to reinforce spelling alternatives. A given sound is listed on the tree trunk,
with various branches standing for different spellings. Leaves with words exemplifying a
spelling are placed on the appropriate branches.
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The fact that there are so many spelling alternatives in the English language presents a
challenge for students when they are asked to write (and spell) a word.

/\ /\
0o ‘}\be
\?Q,)Q' 66(‘4 (1 a )
Sty "761, odd ducks :
(1 a ) —
iays & & é@
@ &
= ‘ 9\ ‘a’
" 7. N
Pag. %o ) ‘ai’ 6\ 5
~_ ‘2’ ES
‘a’ &R > «b‘oe a & <€
)
sa_es a
/ae/ /a/

Spelling Alternative Lesson templates are included in the following sections of
this Supplement: 2.6, 4.1, 5.1, 6.1, and 7.1.

Tricky Spelling Lessons are used to explicitly call students’ attention to a spelling that
can be pronounced and read more than one way. For example, ‘a’ can be pronounced
as /a/ (cat), /ae/ (paper), /o/ (father), or /a/ (about). It may be helpful to think of a tricky
spelling as an instance in which several sounds “vie” for the student to pronounce and
read the spelling a different way.

10
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Tricky spellings present a challenge when students are asked to read unfamiliar words
since it is possible to sound out and pronounce a tricky spelling multiple ways.

In a Tricky Spelling Lesson, the teacher calls explicit attention to many examples of
words in which the same spelling is pronounced different ways. Students are taught
to try each pronunciation that they have learned for a spelling until they recognize a
particular pronunciation as a familiar word that makes sense in the context.

Tricky Spelling Lesson templates are included in the following sections of this
Supplement: 4.1, 5.1, 6.1, and 7.1.
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Individual Code Chart

pp

— |
pot napping
bb
— |
bat rubbing
t tt ed
— | |
top sitting asked
d ed dd
— 1 |
dot filled add
C k ck ch cc
— = 1 | |
cat kid black school  hiccup
@ g 8 gu gh
— 1 | |
gift egg guess ghost
ch tch
— m
chin itch
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g j ge dge dg
— - = | !
gem jump fringe judge  judging

f ff ph gh

e 1 ! |
fit stuff phone tough
\Y% Ve
— !
vet twelve
S C SS ce S¢€
— 1 1 | !
sun cent dress prince rinse

st SC
I |
whistle scent
S Z S€ 77 7€
I X | I |
dogs Zip pause buzz bronze
th
—
thin
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them
m mm
I I

mad  swimming

n nn
e |
nut running
ng n
e ul
sing pink
r IT
e |
red ferret

1 11

— i
lip bell
h
R
hot

mb
|
thumb

kn gn

knock sign

WI

I
Wwrist
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w wh

wet when

tax

sh ch

shop chef
qu

quit

.@I@@@
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(9)
—
hop
a
—
about
al
—
animal
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debate

le el

— .
apple travel
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a a_e ai ay ey
L | | i |

paper cake wait day hey

eigh ea

weight great

y e i ea ee
L | | i i
funny me ski beach bee
ie ey e_e
i | |
cookie key Pete

i ie y ie igh
biting bite try tie night
O0_¢€ oW Ooa oc

home SNOW boat toe

u u_e ue

o
= f O
=

0

unit cute cue
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00

S001n

ou

soup

00

look

ou
shout

ol

oil

au

Paul
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—
student

ui
|
fruit

u
-

push

ow

now

Oy
toy

aw

paw

u ¢
I
tune

O
|

do

al

wall

cwW

new
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move

ough

bought

uc

blue

augh

caught
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(Jarl) =
car
@ er or ur ar ir
— O i i !
her work hurt dollar bird

car

earth
or ore ar our oar
I 1 1 I |
for more war four roar
o0r

door
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USING CHUNKING TO DECODE MULTISYLLABLE WORDS

Mastering the various letter-sound correspondences taught in CKLA will enable students
to read one-syllable words with ease. However, knowing these individual letter-sound
correspondences is no guarantee that students will be able to apply this knowledge

in reading multisyllable words. To this end, most students will benefit from additional
instruction in learning to recognize, chunk, and read parts of words—syllables—as a way
to decode longer words.

When students first encounter two-syllable words in Grade 1 materials, a small dot is
inserted as a visual prompt or cue between the syllables (e.g., sun-set). This is done in
both the Workbooks and Readers. The dot is intended to visually break the word into
two chunks, each of which can then be sounded out separately. As Grade 1 progresses,
the dot is eliminated and students are expected to begin visually chunking parts of
longer words on their own.

Starting in Grade 1, CKLA introduces the decoding of two-syllable words by having
students work first with two-syllable compound words (e.g., cat-fish, cup-cake, pea-nut,
drive-way). For compound words, the dot is placed between the two component
words. These are among the easiest two-syllable words to chunk and decode because
each syllable of a compound word is already a familiar spelling pattern students have
encountered in reading one-syllable words. In addition, each syllable or chunk is also
frequently recognizable as a word part that has semantic familiarity.

In addition to learning to decode two-syllable compound words, Grade 1 students also
tackle two-syllable words that consist of a root word with a simple suffix (e.g., yawn-ing,
hunt-er, punt-ed). Typically, the dot is placed immediately before the suffix. In CKLA,
words that contain double-letter spellings for consonants are divided after the double-
letter spelling rather than between the two consonants (e.g., batt-ed, bigg-er, bunn-y).
Teachers familiar with other ways to chunk or divide syllables may initially find this odd.
This is done, however, because the double-letter spellings have been taught as single-
spelling units in CKLA since Kindergarten (‘nn’ > /n/, ‘mm’ > /m/, ‘tt’ > /t/, etc.), and it

is preferable to be consistent in representing these spellings in the way students have
been taught to process them (i.e., as whole entities for a sound). (Ultimately as students
become more proficient at decoding and chunking syllables through subsequent grade
levels, it really does not matter whether they visually chunk and decode these words

as batt-ed or batted.) Most students find chunking and decoding two-syllable words
consisting of root words and suffixes relatively easy.

Core Knowledge Language Arts | Grades 4 and 5 Decoding and Encoding Remediation Supplement 21



A greater challenge is encountered when chunking and decoding other types of
multisyllable words. To be successful in decoding these longer words, it is helpful if
teachers and students recognize certain syllable types. Most reading specialists identify
five different syllable types:

Note: Syllables exemplifying each type are underlined.

e Closed Syllables (CVC, VC, CCVCC, etc.)—always associated with a “short”

¢ Vowel Digraph Syllables—always associated with two vowel letters that represent
a unique vowel sound: joint, speak, proud, play, coun-sel, be-low. [The Magic ‘E’
Syllable (VCE) can be considered a subtype of the Vowel Digraph Syllable. In this
case, the letter ‘e’ at the end of a syllable, affects the pronunciation of the vowel letter
that precedes it, even though it is separated from the ‘e’ by a consonant letter; it is
always associated with a “long” vowel sound (/ae/, /ee/, /ie/, /oe/, /ue/): cake, mis-take,
Pete, stam-pede, like, home, mule.]

e Open Syllables (V or CV)—always associated with a “long” vowel sound (e.g.,
/ael, /eel, liel, /oel, luel: a-pron, me, com-pre-hend, hi, fi-nal, go, fu-ture)

* Consonant -LE Syllables (C -LE): sim-ple, puzzle, raf-fle, ca-ble, ri-fle
In CKLA, one additional syllable type is designated:
* Schwa Syllables: a-bout, hos-pit-al, ben-e-fit, app-e-tite, e-mo-tion

Note: The consonant —LE syllable is also a schwa syllable, but in CKLA it is
distinguished separately because of the way this spelling is chunked when dividing
words into syllables.

To be clear, in order to decode words, students do not need to identify syllables
by these names. The names of the syllable types are provided here only to
establish a common vocabulary for you as you use the CKLA materials. It

is necessary, however, for students to become fluent readers of longer words in
increasingly complex text. If they are able to visually parse certain spelling patterns as
syllable chunks, they can quickly and easily decode each syllable.

The first type of two-syllable word pattern to which students are introduced is the closed
syllable pattern in two-syllable words. These two-syllable words are also relatively easy
for students to chunk and recognize as an example of the familiar CVC, VC, CCVCC, etc.,
spelling patterns they encountered in one-syllable words in Kindergarten.
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Two closed syllables in a word are divided as follows:

¢ When two different consonants stand between two vowels, we divide the syllables
between the consonants, creating one or more closed syllables.

ad - mit nap - kin trum - pet

¢ For words that contain double-letter spellings for consonants, the divider is typically
placed after the double-letter spelling rather than between the consonants. As noted
earlier, this is done because the double-letter spellings have been taught as single-
spelling units in CKLA since Kindergarten (‘nn’ > /n/, ‘mm’ > /m/, ‘tt’ > /t/, etc.).

traff - ic muff-in happ - en |

¢ When there are three consonants between two vowels, in general, the first consonant
is divided so it goes with the first vowel and the other two consonants with the second
vowel.

mon - ster con - tract pil - grim

When students have difficulty reading a two-syllable word, you may find it useful to use
your finger to cover the second syllable, revealing only the first syllable for them to read.
Once students read the first syllable, the second syllable can be uncovered and read. If
necessary, you can then model for students how to blend the two syllables aloud:

magnet

mag

net

magnet

In Grade 1, students encountered other two-syllable words with various combinations of
the magic ‘E’ syllable, the vowel digraph syllable, the r-controlled vowel syllable, and the
closed syllable.
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¢ Chunking these syllable types follows the same patterns for division as noted above
for closed syllables:

tar - get for - get es-cape ig - loo scoun -drel char - coal

In Grade 2, students were introduced to more challenging multisyllable words.

Two-syllable words with only one consonant between the vowels are especially difficult
to chunk because they may be divided either before or after the single consonant.
Students are taught to use a flexible approach in chunking syllables with a single
consonant between the vowels, trying each possibility when they encounter an
unfamiliar word.

¢ When only one consonant stands between two vowels, first divide the word in front of
the consonant and sound it out as an open syllable:

pu - pil Vi-rus mo - ment

unit

nit

However, sometimes the word may divide after the consonant, creating a closed syllable.
There is no definitive rule for when to divide before or after the consonant. Students will
need to be flexible and try dividing and sounding the word each way—before and/or after
the consonant—to determine whether they recognize a familiar word as they sound out
each possibility. In order to recognize whether a word is familiar when sounded either
way, the word must be one that the student has heard before (i.e., the word must be in
the student’s oral vocabulary). Obviously, this will represent an additional challenge for
students who have a limited vocabulary and/or for whom English is a second language.
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¢ [f the word divides after the consonant, a closed syllable is created:

cam-el mel -on pun -ish

lemon

lem

on

In Grade 2, students were also introduced to consonant —LE syllables. Chunking these
words into syllables is fairly straightforward.

e When a word ends in consonant -LE, it is divided in front of the consonant, creating
a first syllable that may be open, closed, or even r-controlled, depending on the other
spellings in the word:

ban-gle twin - kle sta - ble cra-dle tur-tle

simple

sim

ple

In the latter part of Grade 2, students were introduced to syllables in which various
spellings represent the schwa sound. English words with more than one syllable usually
include a combination of stressed and unstressed syllables. When a syllable in a spoken
word is unstressed or weakly stressed, its vowel sound is often reduced to a flat, rather
nondescript vowel sound that linguists call a schwa. This happens in many English

words. Spellings for the schwa sound include ‘a’, ‘e’, ‘al’, ‘iI’, ‘el’, and ‘tion’. Chunking
and decoding words that include the schwa sound can be quite challenging for many
students.
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¢ Syllables with a schwa sound are divided in different ways, recognizing that the
syllable with the schwa sound has a particular spelling:

a-bout de- pos - it med - al e-vil nick - el lo - tion

As noted earlier, the consonant —LE syllable is actually a schwa syllable, but it is
identified separately because of the way this spelling is chunked when dividing words
into syllables.

¢ Finally, while students encountered some simple root words and affixes in Grade 1,
throughout the entire year of Grade 3 instruction (and in Grades 4 and 5) they study
prefixes, suffixes, and root words in much greater depth and are taught to chunk
syllables accordingly.

pre - tend non - sense tri-cy-cle re - peat self-ish sad - ness help - less

By combining the specific code knowledge of letter-sound spellings taught in
Kindergarten—Grade 3, with the ability to chunk multisyllable words into smaller
decodable parts, students will have the tools they need to independently decode just
about any word they encounter.

26
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SOUND AND SPELLING OF SCHWA

In order to teach the concept of /a/ well, you will need to first understand it yourself.

English words with more than one syllable usually include a combination of stressed and
unstressed syllables. When a syllable in a spoken word is unstressed or weakly stressed,
its vowel sound is often reduced to a flat, rather nondescript vowel sound linguists call
schwa (/a/). This happens in many English words. More than 3,000 of the 25,000 words
in the CKLA database (about 13%) have at least one syllable in which the vowel sound is
reduced to /a/.

The exact pronunciation of /a/ varies somewhat from word to word and also from region
to region. In many words, and in many parts of the United States, /o/ sounds very much
like the sound /u/. For example, in the word about, the unstressed /a/ sound in the first
syllable sounds a great deal like /u/. In the word America, both the first and the last vowel
sounds are unstressed, and both sound a great deal like /u/. In some regions of the
United States, many speakers use an /u/-like /o/ sound in words such as along, balloon,
debate, benefit, and telephone.

However, for certain words, and/or for speakers in certain parts of the country, /o/ may
sound a little more like /i/. How do people in your region pronounce the word benefit? Do
they pronounce the second vowel sound more like /u/ or /i/? What about telephone? Do
people where you live say /tel*u*foen/? Or does the spoken word sound more like
/tel*i*foen/? What about debate? Does the local pronunciation sound more like /du*baet/
or /di*baet/? Neither pronunciation is more correct than the other. These are all examples
of natural variation or dialect. All of these examples contain a reduction to /a/.
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Spelling the Schwa Sound

Words that contain the schwa sound represent a significant spelling challenge since
there are so many possible spellings for this sound. Some of the most frequent spellings
are listed below with sample words:

a about, China, around, aloud, acquire

‘e’ benefit, decay, appetite, severe, Tennessee
‘al’ final, normal, hospital

‘le’ apple, fable, crackle

‘el’ angel, chapel, nickel

‘ul’ awful, consul

i’ pencil, stencil, evil

‘ion’  emotion, determination, tension, revision
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Grades 4 and 5
Placement Assessments

The primary focus of the Placement Assessment is to gauge students’ reading abilities
using the different level assessments provided in the Reading Comprehension, Word
Reading in Isolation, and Fluency Assessments. Taking the time to assess students is
crucial in ensuring their success as readers this school year. The assessment will help
you determine which students have the knowledge and skills needed to profit from
grade-level instruction and which students need, instead, to be regrouped to an earlier
point in the CKLA program.

Scoring and Placement

Details about how to interpret your students’ scores for placement are provided at the
end of this section.

If the Placement Assessment indicates that a student is not ready for grade-level
instruction, it is imperative that the student be regrouped to get instruction that matches
his or her current reading ability and needs.

There is a good spot in the CKLA materials for every reader (and for non-readers, as
well), but the beginning of the current grade level is not the place for students with very
limited code knowledge and reading ability or for students who rely on picture clues,
whole word recollection, and/or guessing instead of reading by blending.

Core Knowledge Language Arts K-2 Experience

To accurately place students in reading groups, it is helpful to have a basic overview of
the K-2 CKLA program.

The following chart provides a broad overview of the phonics skills taught in Grades
K-2. Note that each grade level provides for review of basic skills at the start of the
year. It is important to note that Grade 3 instruction included a review of phonics skills
taught in K-2; no new phonics skills were introduced after Grade 2. Students who did
not do well with Grade 3 materials and/or may not have been taught phonics skills in
the early grades will likely need to be regrouped to receive CKLA instruction at a level
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other than the current grade level. Note: The Grades 4 and 5 materials do not include
specific phonics instruction or review; spelling lessons include information about the
sound-spellings of words but students do not learn or practice specific letter-sound
correspondences as part of spelling instruction.

Core Knowledge Language Arts K-2 Experience

Kindergarten

Units 1 and 2
Purely Oral Phonemic Awareness

Units 3-5

One-to-one letter-sound
correspondences, CVC words with
“short” vowel sounds like cat, dog, bed

Unit 6

Consonant Clusters, CCVC words like
flag, CVCC words like dust, CCVCC
words like blast

Unit7
Consonant sounds written with digraph

Basic code spellings for /ee/ spelled‘ee;
/ae/ spelled‘a_e] /oe/ spelled‘o_g; /ie/
spelled‘i_e; and /ue/ spelled ‘'u_e’; Tricky
Words

spellings, e.g.,‘sh; ‘ch; ‘th; 'ng’ Grade 1

Units 8 and 9 Unit 1

Tricky Words, double-letter spellings Review of CVC, CCVC, CVCC, CCVCC words;
like’ss, 'ff, ‘ck’ Tricky Words

Unit 10 Unit 2

Basic code spellings for /ee/ spelled ‘ee; /ae/
spelled‘a_e; /oe/ spelled‘o_g; /ie/ spelled
‘i_e} and /ue/ spelled ‘u_e’; Tricky Words

Unit 3
Basic code spellings for vowel sounds
/00/, /00/, /ou/, /oi/, and /aw/; Tricky Words

Unit 4

Basic code spellings for r-controlled vowel
sounds (/er/, /ar/, /or/), past-tense endings,
two-syllable words; Tricky Words

Grade 2

Unit 5

Common spelling alternatives for
consonant sounds, e.g., ‘tch’for /ch/, ‘g’ for
/j/,"wr'for /r/; Tricky Words

Unit 1

Review of basic code spellings for /a/, /i/, /e/,
/o/, /u/ and all consonant sounds; spelling
alternatives for /s/, /j/, /w/, Ir/, In/; tricky

Py

spellings’c,‘g;'n

Unit6

Common spelling alternatives for
consonant sounds, e.g., ‘¢’ for /s/,’kn’for /n/,
‘wh'for /wh/

Unit 2

Review of basic code spellings for /ae/,
/ee/, /ie/, /oe/, /ue/, /oo/, /oo/, /ou/, /oi/,
/er/, /or/, /ar/; spelling alternatives for /ee/,
/ou/, /oi/

Unit 7
Spelling alternatives for long vowel sounds,

e

e.g. ‘ai’and ‘ay’for /ae/, 0, o€} and ‘0a’for /oe/

Unit 3
Spelling alternatives for /ae/, /oe/, /ie/,

It AT BT

/ue/, and /aw/; tricky spellings‘a; ‘0; i

Unit 4
Spelling alternatives for: /er/, /i/, /ie/, /oe/,

Y

/ee/, and /aw/; tricky spellings ‘e, ‘ow’

Unit5
Spelling alternatives for /u/ and /a/, tricky

TRy

spellings ‘a; ‘e; ‘0, ‘0_e, and ‘ou’

Unit 6
Spelling alternatives for /er/, /o/, /3/, K/, /f/
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READING COMPREHENSION ASSESSMENTS

The reading comprehension questions pertaining to these texts are aligned to the
Common Core State Standards (CCSS) and are worthy of students’ time to answer.
Questions have been designed so they do not focus on minor points in the text, but
rather, require deep analysis. Thus, each item might address multiple standards. In
general, the selected-response items address Reading standards and the constructed-
response item addresses Writing standards. To prepare students for CCSS-aligned
assessments, such as those developed by the Partnership for Assessment of Readiness
for College and Careers (PARCC) and Smarter Balanced, some items replicate how
technology may be incorporated in those assessments, using a paper and pencil format.

The texts used in the Reading Comprehension Assessments for both Grades 4 and 5
have been profiled for text complexity using the quantitative measures described in the
Common Core State Standards for English Language Arts Supplement to Appendix A,
“New Research on Text Complexity” (www.corestandards.org/resources). All selections
fall within the Common Core 4th-5th Grade Band.

Grade 4 Administration Directions

Make copies of Activity Pages A.1 and A.2 at the end of this section for each student.

Have students work independently to complete the Reading Comprehension Assessment
on Activity Page A.1. After you have scored the assessment, record individual scores on
each student’s Placement Assessment Summary (Activity Page A.2).

The Reading Comprehension Assessment uses text from the CKLA Grade 3 End-of-Year
Assessment related to the domain-based unit Ecology. The texts used in the Reading
Comprehension Assessment are “The Cat” (literary text), “The Wolf, the EIk, and the
Aspen Tree” (informational text), and “Invasive Species” (informational text).

Use the following chart to score student assessments. You will need to score the
Reading Comprehension Assessment first to determine which students should also
complete the Word Reading in Isolation Assessment. All students should complete
the Fluency Assessment, regardless of their scores on other parts of the Placement
Assessment.

Item Annotations and Correct Answers

*Note: To receive a point for a two-part question, students must correctly answer both
parts of the question.
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Item Correct Answer(s) Standards
*1 PartA |B RL.4.4,RL.4.1
Inferential
*1 PartB B
Literal
2 D RL.4.3, RL.4.1
Inferential
3 A D RL.4.3, RL.4.1
Inferential
4 51,324 RL.4.3, RL.4.1
Literal
*5PartA |C RL.4.4,RL.4.1
Inferential
*5 PartB B
Literal
6 Detail 1 showing how Franz reacted to the trolls before the RL.4.3,RL4.1
Literal hunter’s stay: (C) He chopped wood and built a fire. (E) He set

the table with his best dishes.

Detail 2 showing how Franz reacted to the trolls after the

hunter’s stay: (A) He told the trolls he still had the cat. (F) He

told the trolls all of the kittens had grown up.
*7PartA | C RL.4.3,RL.4.2,RL.4.1
Evaluative
*7 PartB B
Evaluative
8 D, E RL.4.1
Literal
9 C RI1.4.3, R1.4.1
Inferential
10 Paragraphs 2-3 RI.4.8, RI.4.1
Literal
*11PartA |C RI1.4.8, Rl.4.1
Literal
*11PartB |B
Literal
12 D RI.4.3, R1.4.1
Evaluative
13 D RI.4.4, R1.4.1
Evaluative
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Item Correct Answer(s) Standards
*14PartA |D RI.4.2,RI.4.1
Evaluative

*14 PartB | A

Literal

*15PartA |C RI.4.4,RI.4.1
Inferential

*15PartB |AD

Literal

16 A C RI1.4.8, R1.4.1
Literal

17 B, E Rl.4.4,R1.4.1
Literal

18 A RI1.4.3, R1.4.1
Evaluative

*19 PartA |D RI.4.2,RI.4.1
Evaluative

*19PartB |C

Literal

Grade 5 Administration Directions

Make copies of Activity Pages A.5 and A.6 at the end of this section for each student.

Have students work independently to complete the Reading Comprehension
Assessment on Activity Page A.5. After you have scored the assessment, record
individual scores on each student’s Placement Assessment Summary (Activity Page
A.6).

The Reading Comprehension Assessment uses text from the CKLA Grade 4 End-of-Year
Assessment. The texts used in the Reading Comprehension Assessment are “Mercury
and the Woodman” (literary text), “Benjamin Banneker” (informational text), and “The
Circulatory System” (informational text).

Use the following chart to score student assessments. You will need to score the
Reading Comprehension Assessment first to determine which students should also
complete the Word Reading in Isolation Assessment. All students should complete
the Fluency Assessment, regardless of their scores on other parts of the Placement
Assessment.

Item Annotations and Correct Answers
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*Note: To receive a point for a two-part question, students must correctly answer both
parts of the question.

Item Correct Answer(s) Standards

1 Answers may vary, but should include that it was late in the day, RL.5.1,RL.5.4,W.5.4
Inferential | and the Woodman was tired so he was less focused and/or had
less energy compared to the morning, so he wasn't as careful in
his movements. Thus, the axe slipped out of his hands. Because
he was cutting a tree near the edge of a pool, the axe could easily
have landed in the pool when it slipped.

2 D RL.5.1,L.5.4a,L.5.6
Inferential

3PartA | The Woodman showed honesty by: RL.5.1,RL.5.2, L.5.4a
Literal

saying the golden axe wasn't his

saying the silver axe wasn't his

3 PartB The Woodman could have said the golden axe was his and/or RL.5.1, RL.5.2, W.5.4,
Evaluative | said the silver axe was his. Doing either of these would not have L.5.4a
shown honesty because neither of these axes was his.

4 A RL.5.1, RL.5.3, RL.5.4,
Inferential L.5.4a
5 Answers may vary, but should include that when you are honest, | RL.5.2, RL.5.4, W.5.4

Evaluative | you are rewarded for telling the truth. By not being honest, you
may end up worse off than you were when you started.

6 B RI.5.4,L.5.4a
Inferential

\.
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Item Correct Answer(s) Standards

7 Part A Part A: What Benjamin Part B: Why he built or made RL.4.3,RL.4.2, RL.4.1
Literal Banneker built or made this
7 Part B large clock with the same He wanted to see if he could
Inferential | Working parts as a pocket make a larger version of a
watch pocket watch. Text Evidence: He

wanted to know how a pocket
watch works so he took it apart.
Looking at the watch parts, he
had the idea to try and build a
large clock that works just like a
pocket watch, only bigger.

irrigation system He was working on his family’s
farm. Text Evidence: While
working in the farm, he created
this system. The system allowed
crops to be watered even
during dry times. It was made
up of ditches and small dams.

It controlled water that flowed
from springs near the farm.

cabin with a skylight He loved astronomy so much.
Text Evidence: He loved
astronomy so much; through
the window in the roof, he could
observe the sky during the day

and at night.
almanac of all the useful He wanted to share the
information he gathered information with other people.

Text Evidence: Readers used
the facts in their daily lives; they
enjoyed the puzzles, health tips,
and advance on farming.

8 Answers may vary, but should include that Jefferson was aware of | RI.5.1, R.5.3,R.5.4,
Inferential | Banneker’s talents and knew Banneker had good ideas. W.5.4,W.5.9
9 Answers may vary, but should include that Jefferson knew RI.5.1,RI.5.3, W.5.4,

Evaluative | Banneker was talented, had accomplished many things, and had | W.5.9
great abilities. Planning the design for the nation’s capital was an
important task for a specific group of people, and Jefferson likely
felt that Banneker's talents, especially his mathematical abilities,
would serve the group, and the overall plan for the city, well.

10 A Rl.5.4,L.5.4a, L.5.5
Inferential
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Item Correct Answer(s) Standards
11 Part A | Important Jobs Blood Has in the Body RI.5.1,W.5.9
Literal carries life-giving oxygen to body cells
removes carbon dioxide from body cells
moves nutrients from food to body tissues
carries away waste products from body tissues
protects the body against disease
helps distribute heat throughout the body
11 Part B | Answers may vary, but should include information from the RI.5.1, RI.5.4,W.5.2d,
Evaluative | chart, which is text evidence, and the information should directly | W.5.4,W.5.9
support the reasons provided.
12 D RI5.3
Literal
13 B RI5.3
Literal
14 PartA How Blood is used Where Blood Starts before RI.5.1,RI.5.3, W.5.4,
Literal in the Body Going through the Body W.5.9
Galen blood is made and liver
used up in the body
Harvey | blood is used over heart
and over again, not
used up
14 Part B | Answers may vary, but should include that Harvey observed RI.5.1,RL.5.2, RL.5.3,
Evaluative | blood flow in humans and animals and confirmed that the heart | W.5.4, W.5.9
is the organ that pumps blood through the body. Galen thought
blood came from the liver before going through the rest of the
body. Harvey also determined that blood circulated throughout
the body over and over again. Galen thought blood was used up
and more was made by the liver, using food we eat. In addition,
Harvey discovered valves to stop blood from flowing backward
in the blood vessels. Harvey explained the pulse we feel in our
bodies. Harvey’s work showed that the heart was the important
part of the circulatory system, not the liver as Galen had
described. Harvey's discoveries about the heart and blood vessels
changed how doctors thought about these parts of the body.
15 Answers may vary, but should include that given all the work RI.5.1,RI.5.2,RI1.5.3,
Inferential | that is required to move blood through the body, all of the blood | W.5.4, W.5.9

vessels, and the length of all the blood vessels put together in
your body, one would think it would take a very longer time for
blood to circulate through the body. However, the heart and
blood vessels work well together to circulate blood very quickly.
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WORD READING IN ISOLATION ASSESSMENT

The Word Reading in Isolation Assessment is the same for Grades 4 and 5. However,
determination of which students should complete this assessment and analysis of
students’ scores differs by grade level.

Grade 4

Administer the Word Reading in Isolation Assessment individually to all students who scored
13 or fewer correct on the Reading Comprehension Assessment and to students who
scored 14-16 correct, as time permits, to gain further insight as to possible weaknesses.

Grade 5

Administer the Word Reading in Isolation Assessment individually to all students who scored
10 or fewer correct on the Reading Comprehension Assessment and to students who
scored 11-13 correct, as time permits, to gain further insight as to possible weaknesses.

Administration Directions for both Grades 4 and 5

e Before assessing students, make copies of Word Reading in Isolation Assessment
Scoring Sheet at the end of this section for each student. (Grade 4-Activity Page A.3;
Grade 5-Activity Page A.7)

e Turn to the Word List for the Word Reading in Isolation Assessment that follows these
directions.

e Cover all of the words before calling a student to complete the assessment.

¢ Tell the student he or she will read words aloud to you and it is important to do his or
her best reading.

¢ Uncover the first row of words by moving the paper down one space.

¢ As the student reads a word, mark any incorrect letter-sound correspondences above
the word on the Word Reading in Isolation Assessment Scoring Sheet you copied
in advance. Also note whether the student incorrectly chunks letters into syllables,
leading to mispronunciation. If the student reads the word correctly, simply place a
check mark above the word.

e |[f, after 10 seconds, the student is unable to read the word at all, simply tell the
student the word and move on. Mark an X above the word on the recording sheet.

¢ When the student has finished reading the Word List, look over the chart to note any
patterns that might appear to indicate gaps in phoneme knowledge or syllabication
difficulties.
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Word Reading in Isolation Assessment
1. steady asphalt oxygen dovetail birthplace
2. bravo washtub consume delight council
3. accuse riddle trolley scoreboard cruise
4. marvelous betrayal freighter floored guarantee
5. blizzard prairie concrete crescent bowlful
6. breakwater peachy spiffier gherkin qualify
7. yearning exercise loathe ivory disprove
8. audit baboon continue taught overdue
9. chasm human pulled warning worthless
10. scowl avoidance paperboy courses woodchuck
11. switch crumb whopper sprinkle knitting
12. calculate mustache partridge singe assign
13. wriggle bizarre recommit youthful mistletoe

\.
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The Fluency Assessment should be administered to all students regardless of their
score on the Reading Comprehension Assessment or the Word Reading in Isolation
Assessment.

Grade 4 Administration Directions

Make copies of the Recording Copy of “The Elephant and the Ape” on Activity Page
A.4 at the end of this section for each student.

Turn to the student copy of “The Elephant and the Ape” that follows these directions.
This is the text students will read aloud. Turn to this copy each time you administer the
assessment.

Using one Recording Copy of “The Elephant and the Ape” for each student, create a
running record as you listen to each student read orally.

Call the student you will assess to come sit near you.

Explain that the student will read a selection aloud and you are going to take notes as
he or she reads. Also, explain that he or she should not rush but rather read at his or
her regular pace.

Read the title of the selection aloud for the student, as the title is not part of the
assessment.

Begin timing when the student reads the first word of the selection. As the student
reads aloud, make a running record on the Recording Copy using the following
guidelines:

Words read correctly No mark is required.

Omissions Draw a long dash above the word omitted.

Insertions Write a caret (A) at the point where the insertion was made. If you
have time, write down the word that was inserted.

Words read incorrectly Write an “X” above the word.

Substitutions Write the substitution above the word.

Self-corrected errors Replace original error mark with an “SC”

Teacher-supplied words Write a“T" above the word (counts as an error).

When one minute has elapsed, draw a vertical line on the Recording Copy to mark
where the student was in the text at that point. Allow the student to finish reading the
selection aloud.
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¢ Assess the student’s comprehension of the selection by asking him or her to respond
orally to the following questions:

1. Literal What were the two animals in the story?
» elephant and ape

2. Literal What did they disagree about?
» whether it was better to be big and strong or quick and clever

3. Literal Who did they visit to decide the matter?
» Sage, the wise old owl

4. Literal What task did the owl give them?
» cross the river and pick some mangoes for him

5. Inferential What lesson did they learn in the end?
» Sometimes it is better to be big and strong and sometimes it is better to be
quick and clever. “Each thing in its place is best.”

¢ Repeat this process for additional students. Scoring can be done later, provided you
have kept running records and marked the last word students read after one minute
elapsed.
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The Elephant and the Ape

“Look at me!” cried Tusk the Elephant. “See how big and strong I am!”

“Look at me!” cried his friend Nim the Ape. “See how quick and clever I am!”
“It is better to be big and strong than quick and clever!” said Tusk.

“Not so,” answered Nim. “It is better to be quick and clever than big and strong”
So the two friends began to argue.

“Let’s not argue,” said Nim. “Let’s go to Sage and ask him to settle the matter”
“Agreed!” said Tusk and off they ran.

Sage was a wise old owl who lived in the darkest corner of an old tower.

Sage listened to what Tusk and Nim had to say.

“I see,” he said. “There is a way to settle this. You must do just as I say. Then, I shall tell

you which is better”
“Agreed!” said Tusk.
“Agreed!” said Nim.

“Cross the river;” said Sage, “and pick me some of the mangoes that grow on the great

tree”

Tusk and Nim set off on their mission.
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Soon, they came to the river, which was very wide and deep. Nim was afraid.
“I can’t cross that river!” he cried. “Let’s go back”

Tusk laughed. “Didn't I tell you it is better to be big and strong than to be quick and

clever? It is an easy thing for me to cross the river.

Tusk lifted Nim up with his trunk and put him on his broad back. Then, he swam

across the river.

Soon, they came to the mango tree. It was so tall that Tusk could not reach the

mangoes, even with his long trunk. He tried to knock the tree over but could not do it.

“I can't reach the mangoes,” he said. “The tree is too high. We shall have to go back

without the mangoes.”

Nim laughed. “Didn’t I tell you it is better to be quick and clever than big and strong?

It is an easy thing for me to climb this tree”

Nim scampered up the tree and tossed down a whole basketful of ripe mangoes. Tusk

picked them up. Then, the two of them crossed the river as before.

When they came again to Sage’s tower, Tusk said, “Here are your mangoes. Now tell us

which is better—to be big and strong or to be quick and clever?”

Sage answered, “I should think you would know that yourself. You crossed the river,
and Nim gathered the fruit. Sometimes it is better to be big and strong and sometimes it is

better to be quick and clever. Each thing in its place is best.”
“That is true,” answered Tusk.
“Indeed it is,” said Nim.

Then, away they went. And from that day on, they were better friends than ever before.
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Guidelines for Fluency Assessment Scoring

Use one Fluency Assessment Scoring Sheet for each student taking the assessment.
The Fluency Assessment Scoring Sheet appears in each student’s Placement
Assessment Summary Sheet (Activity Page A.2).

To calculate a student’s W.C.P.M. (Words Correct Per Minute) score, use the information
you recorded on the Recording Copy and follow these steps. You may wish to have a
calculator available.

1. Count Words Read in One Minute. This is the total number of words that the
student read or attempted to read in one minute. It includes words that the
student read correctly as well as words that the student read incorrectly. Write
the total in the box labeled Words Read in One Minute.

2. Count the Uncorrected Mistakes in One Minute. You noted these in the
Recording Copy. They include words read incorrectly, omissions, substitutions,
and words that you had to supply. Write the total in the box labeled Uncorrected
Mistakes in One Minute on the scoring sheet. (A mistake that the student self-
corrects is not counted as a mistake.)

3. Subtract Uncorrected Mistakes in One Minute from Words Read in One
Minute to get Words Correct. Write the number in the box labeled W.C.P.M.
Although the analysis does not include any words the student read correctly (or
incorrectly) after one minute, you may use this information from the Recording
Copy for anecdotal purposes.

As you evaluate W.C.P.M. scores, here are some factors to consider.

It is normal for students to show a wide range in fluency and in W.C.P.M. scores.
However, a major goal of Grade 4 is to read with sufficient fluency to ensure
comprehension and independent reading of school assignments in this and subsequent
grade levels. A student’s W.C.P.M. score can be compared with the score of other
students in the class (or grade level) and also with the national fluency norms for Grade
4 obtained by Hasbrouck and Tindal (2006). Hasbrouck and Tindal suggest that a score
falling within 10 words above or below the 50th percentile should be interpreted as within
the normal, expected, and appropriate range for a student at that grade level at that time
of year. For example, if you administered the assessment during the fall of Grade 4, and
a student scored 85 W.C.P.M., you should interpret this as within the normal, expected,
and appropriate range for that student.
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Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

Grade 5 Administration Directions

e Make copies of the Recording Copy of “Paul Bunyan” on Activity Page A.8 at the end
of this section for each student.

¢ Turn to the student copy of “Paul Bunyan” that follows these directions. This is the text
students will read aloud. Turn to this copy each time you administer the assessment.

¢ Using one Recording Copy of “Paul Bunyan” for each student, create a running record
as you listen to each student read orally.

e Call the student you will assess to come sit near you.

¢ Explain that the student will read a selection aloud and you are going to take notes.
Also, explain that he or she should not rush but rather read at his or her regular pace.

¢ Read the title of the selection aloud for the student, as the title is not part of the
assessment.

¢ Begin timing when the student reads the first word of the selection. As the student
reads aloud, make a running record on the Recording Copy using the following

guidelines:
Words read correctly No mark is required.
Omissions Draw a long dash above the word omitted.
Insertions Write a caret () at the point where the insertion was made. If you
have time, write down the word that was inserted.
Words read incorrectly Write an “X” above the word.
Substitutions Write the substitution above the word.
Self-corrected errors Replace original error mark with an “SC”
Teacher-supplied words Write a“T" above the word (counts as an error).
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¢ When one minute has elapsed, draw a vertical line on the Recording Copy to mark
where the student was in the text at that point. Allow the student to finish reading the
selection aloud.

¢ Assess the student’s comprehension of the selection by asking him or her to respond
orally to the following questions:

1. Literal What did Paul Bunyan’s parents have to do to keep his baby bottle filled?
» milk four dozen cows every morning and evening

2. Inferential Why did Paul’s father think it would be better if Paul didn’t sleep in
town?
» When Paul snored, neighbors thought an earthquake was happening, so it
would be better if Paul didn’t sleep near neighbors and cause that kind of
problem.

3. Literal What happened when Paul slept on a large raft?
» When he turned over in his sleep, he created gigantic waves that knocked
down houses along the coast.

4. Inferential Why was moving out West the best plan for the Bunyan family?

» Americans were moving west and building things as they moved so they
would have schools, churches, and furniture. All these new things were built
because they didn’t exist yet, which meant there was a lot of space out West.
Paul needed a lot of space.

* Repeat this process for additional students. Scoring can be done later, provided you
have kept running records and marked the last word students read after one minute
elapsed.
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Paul Bunyan

Even as a baby, Paul Bunyan was mighty big. How big? Well, he was so big that his

parents had to use a covered wagon for his cradle.

As you might imagine, young Paul Bunyan had a big appetite. He gobbled up five
barrels of porridge a day, and his parents had to milk four dozen cows every morning and

evening just to keep his baby bottle filled.

Paul was so big it caused some problems in the little town in Maine where he grew
up. When he sneezed, he blew the birds from Maine to California. When he snored, the

neighbors ran out of their houses hollering, “Earthquake! Earthquake!”

After that, Paul’s father thought it might be better if Paul didn't sleep in town. He built
a cot on a large raft for Paul and floated it off the coast. Paul slept on the raft for a few
nights, but the floating cot didn’t work out. When Paul turned over in his sleep, he created

gigantic waves that knocked down houses along the coast.

Eventually, Paul’s father decided that the East Coast was just too small for Paul
Bunyan. The only sensible thing to do was to move out West. So the Bunyan family
moved to Minnesota. In those days Minnesota was full of logging camps, sawmills, and
lumberjacks. Americans were moving west and “building the country” They had to cut
down a lot of trees to make their homes, not to mention their schools, churches, boats,

and furniture.
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Guidelines for Fluency Assessment Scoring

Use one Fluency Assessment Scoring Sheet for each student taking the assessment.
The Fluency Assessment Scoring Sheet appears in each student’s Placement
Assessment Summary Sheet (Activity Page A.6).

To calculate a student’s W.C.P.M. (Words Correct Per Minute) score, use the information
you recorded on the Recording Copy and follow these steps. You may wish to have a
calculator available.

1. Count Words Read in One Minute. This is the total number of words that the
student read or attempted to read in one minute. It includes words that the
student read correctly as well as words that the student read incorrectly. Write
the total in the box labeled Words Read in One Minute.

2. Count the Uncorrected Mistakes in One Minute. You noted these in the
Recording Copy. They include words read incorrectly, omissions, substitutions,
and words that you had to supply. Write the total in the box labeled Uncorrected
Mistakes in One Minute on the scoring sheet. (A mistake that the student self-
corrects is not counted as a mistake.)

3. Subtract Uncorrected Mistakes in One Minute from Words Read in One
Minute to get Words Correct. Write the number in the box labeled W.C.P.M.
Although the analysis does not include any words the student read correctly (or
incorrectly) after one minute, you may use this information from the Recording
Copy for anecdotal purposes.

As you evaluate W.C.P.M. scores, here are some factors to consider.

It is normal for students to show a wide range in fluency and in W.C.P.M. scores.
However, a major goal of Grade 5 is to read with sufficient fluency to ensure
comprehension and independent reading of school assignments in this and subsequent
grade levels. A student’s W.C.P.M. score can be compared with the score of other
students in the class (or grade level) and also with the national fluency norms for Grade
5 obtained by Hasbrouck and Tindal (2006). Hasbrouck and Tindal suggest that a score
falling within 10 words above or below the 50th percentile should be interpreted as within
the normal, expected, and appropriate range for a student at that grade level at that time
of year. For example, if you administered the assessment during the fall of Grade 5, and
a student scored 100 W.C.P.M., you should interpret this as within the normal, expected,
and appropriate range for that student.
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Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83
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INTERPRETING STUDENT ASSESSMENT SCORES

Reading Comprehension Assessment Analysis

Grade 4

Students who answered 13 or fewer questions correctly out of 19 total questions
appear to have minimal preparation for Grade 4. Administer the Word Reading in
Isolation Assessment and the Fluency Assessment to these students to gain further
insight as to possible weaknesses. These students may have fairly significant skills
deficits and may not be ready for Grade 4 CKLA. Carefully analyze their performance on
the Reading Comprehension Assessment, the Word Reading in Isolation Assessment,
and the Fluency Assessment to determine whether students need to be regrouped to an
earlier point of instruction in the CKLA grade-level materials.

Students who answered 14-16 questions correctly out of 19 total questions appear

to have adequate preparation for Grade 4. Administer the Word Reading in Isolation
Assessment to these students, as time permits, and administer the Fluency Assessment.
Use results from the Word Reading in Isolation Assessment to identify gaps in the
mastery of specific letter-sound spellings that may require targeted remediation.

Students who answered 17-19 questions correctly out of 19 total questions appear to
have outstanding preparation for Grade 4. You do not need to administer the Word
Reading in Isolation Assessment to these students. However, please administer the
Fluency Assessment to determine whether practice and progress monitoring in the area
of fluency are warranted.

The following chart provides an overview of how to interpret students’ scores.

Reading Comprehension Assessment Analysis

Number of Questions

Answered Correctly Interpretation

Student appears to have minimal preparation for Grade 4; administer Word

13 or fewer - .
Reading in Isolation Assessment and Fluency Assessment

Student appears to have adequate preparation for Grade 4; administer
14-16 Word Reading in Isolation Assessment, only as time permits; administer
Fluency Assessment

Student appears to have outstanding preparation for Grade 4; do not
17-19 administer Word Reading in Isolation Assessment; administer Fluency
Assessment
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Grade 5

Students who answered 10 or fewer questions correctly out of 15 total questions
appear to have minimal preparation for Grade 5. Administer the Word Reading in
Isolation Assessment and the Fluency Assessment to these students to gain further
insight as to possible weaknesses. These students may have fairly significant skills
deficits and may not be ready for Grade 5 CKLA. Carefully analyze their performance on
the Reading Comprehension Assessment, the Word Reading in Isolation Assessment,
and the Fluency Assessment to determine whether students need to be regrouped to an
earlier point of instruction in the CKLA grade-level materials.

Students who answered 11-13 questions correctly out of 15 total questions appear

to have adequate preparation for Grade 5. Administer the Word Reading in Isolation
Assessment to these students, as time permits, and administer the Fluency Assessment.
Use results from the Word Reading in Isolation Assessment to identify gaps in the
mastery of specific letter-sound spellings that may require targeted remediation.

Students who answered 14-15 questions correctly out of 15 total questions appear to
have outstanding preparation for Grade 5. You do not need to administer the Word
Reading in Isolation Assessment to these students. However, please administer the
Fluency Assessment to determine whether practice and progress monitoring in the area
of fluency are warranted.

The following chart provides an overview of how to interpret students’ scores.

Reading Comprehension Assessment Analysis

Number of Questions

Answered Correctly Interpretation

Student appears to have minimal preparation for Grade 5; administer Word

10 or fewer . .
Reading in Isolation Assessment and Fluency Assessment

Student appears to have adequate preparation for Grade 5; administer
11-13 Word Reading in Isolation Assessment, only as time permits; administer
Fluency Assessment

Student appears to have outstanding preparation for Grade 5; do not
14-15 administer Word Reading in Isolation Assessment; administer Fluency
Assessment
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Word Reading in Isolation Assessment Analysis

The more words a student is able to read and the farther the student is able to progress
in the assessment, the stronger his or her preparation is for Grades 4 and 5.

The number of words read correctly indicates the following:

e Students who score 43 or fewer words out of 65 correctly appear to have minimal
preparation for Grades 4 and 5.

e Students who score 44-51 out of 65 correctly appear to have adequate preparation
for Grades 4 and 5.

e Students who score 52-65 out of 65 correctly appear to have outstanding
preparation for Grades 4 and 5.

After scoring the assessment, you might find it helpful to determine which letter-sound
correspondences students missed that caused them to score below the benchmark
for word recognition. Note that one-syllable words are not included in the Syllabication
Analysis.
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Score required to meet benchmark of 80%

Phonemes
Consonants Totals

/b/ /d/ /f/ /9/ /h/
/j/ /k/ N /m/ n/
/p/ v/ /s/ 1t/ N/ 168/210
/w/ /x/ 1y/ /z/ /ch/
/sh/ /th/ /th/ /ng/ /qu/

Vowels 106/134
/a/ /el /i o/ /u/ 37/47
/ae/ /ee/ /ie/ /oe/ /ue/ 25/31
1o/ /o0o/ /oo/ /aw/ /ou/ 22/28
/oi/ /ar/ ler/ /or/ /aer/ /a/+// 22/28

Syllabication (words with 2 or more syllables)

Closed Syllable/short 39/49
Open Syllable/long 13/17
Magic E and Digraph Syllable 21/26
R-Controlled Syllable 16/20
2 Syllable 7/9
—le Syllable 4/4

Word Reading in Isolation Remediation Guide

Write the names of students who missed specific phonemes and syllabication under
each header. This will help you determine what kind of remediation is needed.

Refer to the Table of Contents in the Decoding and Encoding Remediation Supplement
to locate information about specific phonemes and syllabication for remediation
purposes.
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Phonemes—Consonants (ltem numbers in parentheses)

/b/ (1e, 2a, 2b, 3d, 4b, 5a,

/d/ (1a, 1d, 2d, 3b, 3d, 4d,

/f/ (1b, 4c¢, 4d, 5e, 6¢, 6€,

5e, 63, 8b, 10¢, 13b) 5a, 7e, 8a, 8e, 9¢, 10b, 13d)
10e)
/g/ (4e, 6d, 13a) /h/ (9b) /il (1¢, 12¢, 12d)
/k/ (2¢, 2e, 3a, 3d, 3e, 5¢, /1/ (1b, 1d, 1e, 2d, 2e, 3¢, /m/ (2c¢, 4a, 9a, 9b, 11b,
5d, 6a, 6d, 8¢, 9a, 10a, 43, 4d, 53, 5e, 6¢, 7c, 12b, 13¢, 13e)
10d, 10e, 11b, 11d, 12a, 9¢, 9¢, 10a, 12a)
13¢)

/n/ (1¢, 2¢, 2e, 4e, 5¢, 5d,
6d, 7a, 8b, 8c, 9b, 9d,
10b, 11e, 12d, 12e)

/p/ (1e, 5b, 6b, 6¢, 7¢, 9c,
10¢, 11¢, 11d, 12¢)

/r/ (2a, 3b, 3¢, 3e, 4b, 4c,
5b, 5¢, 5d, 6a, 7e, 11b,
11d, 12¢, 13a, 13¢)

Is/ (1a, 1b, 1e, 2¢, 2e, 3d,
4a, 5d, 6¢, 7b, 7¢, 9¢,
10a, 10b, 10d, 11a,
11d, 12b, 12d, 12e, 13e)

1t/ (1a, 1b, 1d, 2b, 2d, 3¢,
4b, 4¢, 4e, 5¢, 5d, 64, 8a,
8¢, 8d,11e,12a, 12b, 12¢,
13¢, 13e)

/Iv/ (1d, 2a, 4a, 7d, 7e, 8e,
10b)
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Phonemes—Consonants (ltem numbers in parentheses)

/w/ (2b, 6a, 9d, 9¢, 10e, Ix/ (1¢, 7b) lyl (7a,13d)
11a,11¢)
/z/ (3a, 3e, 5a, 7b, 9a, 10d, /ch/ (6b, 10e, 11a) /sh/ (2b, 12b)
13b)
/th/ (1e, 9¢e, 13d) Ith/ (7¢) Ing/(7a,9d, 11d, 11e)
/qu/ (6e)

Phonemes—Vowels (Item numbers in parentheses)

/al (1b, 8b, 9a, 12a, 12b)

/e/ (1a, 5d, 7b, 9¢, 10d)

i/ (1¢, 3b, 53, 6¢, 6d, 6¢,
7a,7e,8a,8¢c,9d,11a,11d,
11e, 12¢, 12d, 13a, 13b,
13¢, 13e)
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/o/ (1¢, 2a, 2b, 3¢, 5¢, 6a,
6e,11¢c)

/u/ (1d, 2b, 2c, 44, 8¢, 10e,
11b, 12b, 13¢)

/ae/ (1d, 1e, 4b, 4c¢, 63,
10¢, 12a)

/ee/(1a, 3¢, 4e, 5b, 5¢, 6b,

lie/ (2d, 6e, 7b, 7d, 12e)

/oe/ (2a, 5e, 7¢, 8e, 13e)

6¢,7d, 13¢)
/ue/ (3a, 8¢, 9b, 12a) la/ (1¢, 2d, 2e, 3a, 4a, 4b, oo/ (2¢, 3e, 7e, 8b, 8¢,
4e, 5¢,9a, 9b, 10b, 12e, 13d)
13d)
/oo/ (9¢, 10e) /aw/ (1b, 8a, 8d) /ou/ (2e, 10a)

/oi/ (10b, 10c¢) /ar/ (4a, 12¢, 13b) ler/ (1e, 4c¢, 5a, 6a, 6¢, 6d,

7a,7b, 8e,9e, 10¢c, 11¢)
/or/ (3d, 3d, 4d, 9d, 10d) /aer/ (4e, 5b) fa/ +/1/ (3b, 11d, 13a, 13e)
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Syllabication (words with 2 or more syllables; item numbers in parentheses)
Closed Syllable/short (1a, | Open Syllable/long (1a, Magic E and Digraph
1b, 1¢, 2a, 2b, 2¢, 3b, 3¢, 2a, 3¢, 4e, 5b, 6b, 6¢, 6e, | Syllable (1b, 1d, 1e, 2¢, 2d,
4e, 53, 5¢, 5d, 6a, 6¢, 6d, 7d, 8¢, 8e,9b, 10¢, 12a, 2e, 3a,4a, 4b, 4c¢, 5¢, 5e,

6e,7a,7b, 7e, 8a, 8b, 8¢, 13¢, 13e) 6a, 6b, 7b, 7¢, 8a, 8b, 8e,
9a, 9b, 9d, 9¢, 10b, 10d, 10b, 10¢, 10e, 12a, 12d,
10e,11¢c, 11d, 11e, 12a, 12e)
12b, 12¢, 13a, 13b, 13c,

13e)

R-Controlled Syllable (1e, | a Syllable (1¢, 2d, 2e,3a, | -le Syllable (3b, 11d, 13a,
3d, 4a, 4c, 4e, 53, 5b, 6a, 4a, 4b, 5e,9a, 12e, 13d) 13e)

6¢, 6d, 7a, 7b, 8e, 9d, 9¢,
10¢, 10d, 11¢, 12¢, 13b)

Analyzing Student Scores for Placement

Once you have administered and scored all assessments, enter students’ scores on the
Placement Planning Chart. Consideration of these scores is critical in determining what
instruction students need and how to group students to facilitate the best delivery of this
instruction.

We highly recommend that all grade-level teachers meet as a team to examine students’
scores across the entire grade level, rather than having each teacher examine only the
scores of students in his or her own classroom. Homogeneous grouping for instruction is
the most efficient and effective way to differentiate instruction and meet students’ needs
when teaching phonics skills. Once the grade-level team has examined the scores of

all students on these assessments, you may find that it makes sense to regroup some
students on the basis of their specific decoding skills.
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Analyzing Assessments for Additional Instructional Information

Once students have been grouped and placed, teachers are encouraged to conduct
a more refined error analysis of student performance on the various assessments as
suggested in order to better tailor small group instruction to meet individual students’
needs.

¢ Reading Comprehension Assessment: See errors on the Reading Comprehension
Assessment activity page completed by students (Grade 4—Activity Page A.1; Grade
5-Activity Page A.5). Provide support in modeling how to answer multiple choice
comprehension questions (literal, inferential, and evaluative) during small group
meetings with students.

e Word Reading in Isolation Assessment: See error analysis for each student as
documented on the Scoring Sheet for Word Reading in Isolation Assessment (Grade
4-Activity Page A.2; Grade 5-Activity Page A.6). Provide specific remediation for
the letter-sound correspondences and/or syllables; see the Table of Contents in this
Supplement for appropriate activity pages.

¢ Fluency Assessment: See W.C.P.M. on the Fluency Assessment Scoring Sheet and
running record for each student (Grade 4-Activity Pages A.2, A.4; Grade 5—-Activity
Pages A.6, A.8). The results of the Fluency Assessment should not be specifically
used to determine instructional placement but may provide additional information
about student strengths and weaknesses for planning instruction.
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NAME: Ao1

DATE:

Placement Assessment—Reading Comprehension Assessment

Today you will read three selections from the CKLA Grade 3 Ecology unit. The first selection
is called “The Cat,” the second selection is called “The Wolf, the Elk, and the Aspen Tree,”
and the third selection is called “Invasive Species.” After reading each passage, you will
answer several questions based on the text. Some of the questions have two parts. You
should answer Part A of the question before you answer Part B.

Passage 1: “The Cat”

1 Once upon a time in Denmark, there was a man named Franz. Franz lived a good life
all year long, until one night. That evening, a pack of horrible, badly behaved trolls
descended on him. The trolls drove poor Franz from his house and took over the
place for the night.

2 This went on for many years on the exact same night every year, until, one year, a
famous hunter visited the house the morning of the dreaded night. The hunter had
just captured a large, white bear and planned to present it to the king of Denmark.
The hunter had a long journey ahead of him and asked Franz if he and the bear could
spend the night.

3 “T'would let you stay; said Franz, “but I can't, for every year at this time [ am visited
by trolls at night who drive me out of the house. They will be here tonight and you do
not want to be here when they arrive!”

4 “Oh;” said the hunter, “I am not afraid of trolls. If that is all you are worried about, let
me stay in the house. The bear can sleep under the stove there. I will sleep in the back,
in the comfortable bedroom.”

5 “Very well,” said Franz. “You may stay, at your own risk, but I must get the house
ready for the trolls. If I don't, they will be furious.”

6  Franz worked diligently to get his house ready for the trolls. He chopped wood and
built a fire. He set the table with his best dishes and loaded them with porridge,
assorted fruit, smoked fish, and delicious sausages. When he was done, he left the
hunter and the bear in the house and went to stay with a friend.
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At sunset, the trolls arrived. They stormed into the house and began a raucous
celebration. They ate and drank, sang songs, and made a terrible mess.

One of the trolls caught a glimpse of the bear. It was lying under the stove, with only
an ear sticking out.

“Look!” the troll said, “Franz has a cat!”

The troll cut off a bit of sausage and tossed it on the floor. Then, he kicked the bear in
the ear and shouted, “Wake up, kitty! Get the sausage!”

The bear rose up on its hind legs, ripping the stove away from the floor. The stove was
launched across the room. The bear, in a great fury, roared ferociously. The trolls were
terrified. They screamed and ran for their lives.

Franz returned home the next day. He cleaned up the horrific mess the trolls had

made, repaired the stove, and lived another year in his house. When the dreaded

evening arrived once again the next year, he expected the trolls to come again. He
went out into the yard to cut wood for them.

After a few minutes, he heard a voice calling, “Franz! Franz!”
Franz squinted into the woods but saw nothing but trees.
Then, he heard the voice again say, “Franz! Franz!”

“Yes?” Franz said. “What is it?”

“Have you still got that huge, ferocious cat?” the voice asked.
Franz thought for a minute. Then, he replied.

“Yes,” Franz said. “I still have the cat. It is lying under the stove, and, earlier this year,
it had seven kittens. Now, all of the kittens have grown up. They are bigger and fiercer
than their mother!”
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DATE: (ONTINUED

20 “Egad!” said the voice. “Then, you will never see us again!”
21 Franz heard a rustling of feet in the woods. Then, there was silence.
22 After that, Franz went on with his life and the trolls never bothered him again.

Questions 1-8 pertain to Passage 1: “The Cat”
The following question has two parts. Answer Part A and then answer Part B.

1. Part A: In paragraph 17, what is the meaning of the word ferocious?

A. hungry
B. dangerous
C. enormous
D

furry

Part B: Which phrase from the text best helps the reader determine the meaning
of ferocious?

A. It was lying under the stove
The trolls were terrified.

B
C. Then, he heard the voice again say, “Franz! Franz!”
D

Then, he kicked the bear in the ear

2. Based on information from the text, which statement best expresses how the
characters Franz and the hunter feel about trolls?

A. Franzis afraid of trolls and the hunter is afraid of trolls.

B. The hunter is afraid of trolls, but Franz is not afraid of trolls.

C. The hunter is not afraid of trolls and Franz is not afraid of trolls.
D

Franz is afraid of trolls, but the hunter is not afraid of trolls.
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3. In what two ways do paragraphs 12-19 of the text contribute to the development of
the plot?

A.

m m o 0 =

These paragraphs show how Franz remained afraid of the trolls.
These paragraphs show how the trolls forgot the way to Franz’s house.
These paragraphs show how the hunter was kind to Franz.

These paragraphs show Franz was clever.

These paragraphs show the trolls were clever.

These paragraphs show the bear was clever.

4. Using the numbers 1-5, sequence the following events (as they occurred in the
selection).

Franz told the voices in the forest that his cat had seven Kkittens.

On the exact same night each year, trolls drove Franz from his house and took over
the place.

A troll threw a piece of sausage to the bear lying under the stove.

A hunter asked if he could stay at Franz’s house on his way to take the bear he had
captured to the king of Denmark.

The bear roared ferociously and scared the trolls away.

The following question has two parts. Answer Part A and then answer Part B.

5. Part A: In paragraph 7, what is the meaning of the word raucous?

A.

B
C.
D

soft and peaceful
friendly

loud and disorderly
unfriendly
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Part B: Which phrase from the text best helps the reader determine the meaning

of raucous?

A. At sunset, the trolls arrived

sang songs, and made a terrible mess

B
C. theyate and drank
D

into the house

6. The text describes how Franz reacted to the trolls before and after the hunter’s visit.
Compare these events in Box 2 below by choosing details from the text that show how
Franz reacted to the trolls. Write the letter of the details from Box 1 in Box 2 to show

how Franz reacted.

Box 1

Details from the story

A. He told the trolls he still had the cat.

B. He asked if he could spend the night.

C. He chopped wood and built a fire.

D. He tossed some sausage on the floor.

E. He set the table with his best dishes.

F. He told the trolls all of the kittens had grown up.

Box 2

Event

Detail 1 showing
Franz’s reaction

Detail 2 showing
Franz’s reaction

How Franz reacted to the
trolls before the hunter’s stay.

How Franz reacted to the
trolls after the hunter’s stay.
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The following question has two parts. Answer Part A and then answer Part B.

7. Part A: Which statement best describes a main theme of the story?

A.

B
C.
D

Trolls are kind.
Cats are ferocious.
Using your wits can make for a happy ending.

People from Denmark are clever.

Part B: Which character from the story acts as the best example of this theme?

A.

B
C.
D

the hunter
Franz
a troll

the bear

8.  What are two details from the story that show the trolls thought the bear was a cat.

m s g 0w o

The trolls screamed and ran for their lives.

Franz squinted into the woods but saw nothing but trees.

The trolls drove poor Franz from his house and took over the place.
The troll shouted, “Wake up, kitty!

The troll asked, “Have you still got that huge, ferocious cat?”

Franz went on with his life and the trolls never bothered him again.
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Passage 2: “The Wolf, the Elk, and the Aspen Tree”

1 The wolf is the villain in some of the greatest stories ever told.

2 Who chased the three little pigs and blew down their houses? It was the wolf, of
course!

3 Who pestered Little Red Riding Hood and her grandmother? The wolf!

4 These are fiction stories, but they tell us a lot about how real people felt about wolves
in the old days. For many years, people were scared of wolves. They worried that
wolves might attack their farm animals. They also worried that wolves might attack
them or their children.

5 People hated wolves. They disliked them so much that they paid people to hunt them.
In England, King William I paid hunters per wolf pelt. The rulers of Russia, the tsars,
paid hunters for an adult wolf and half of the adult wolf amount for a wolf cub. The
kings of Sweden viewed wolf hunting as a civic duty. They expected every able-bodied
man to help out with wolf hunts.

6  'The European settlers who came to America brought this way of thinking with them.
They hunted wolves to protect themselves and their livestock. The development of
guns helped them. It allowed them to kill more wolves than ever before. By 1920,
wolves had been wiped out in most parts of the United States. At the time, almost
everyone thought this was a good thing. Most people did not see any reason to keep
wolves around. “Good riddance!” they said.

7 In the past few years, a lot of people have changed their mind about wolves. Scientists
who studied Yellowstone National Park were some of the first to change. They noticed
that certain kinds of trees were starting to die out in the park. One of the trees they
were worried about was the aspen tree. There were lots of old-growth aspen trees in
Yellowstone, meaning there were lots of aspen trees that had been there a long time.
But there were very few young aspens.
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Scientists investigated this. They found that elk were a big part of the problem. Elk
like the taste of aspen seedlings and there were lots of elk in the park. In the old days,
packs of wolves preyed on the elk. The wolves kept the herds of elk from getting too
big. But the wolves had been wiped out. There were no predators left who hunted for
elk. A pack of elk could spend all day eating aspen seedlings. They did not have to
worry about predators.

The scientists had an idea. They thought they might be able to help the aspen trees
by bringing in wolves. This idea was very controversial. Many farmers and ranchers
objected. They still viewed the wolves as farmers in the old days had—as a threat to
people and livestock. They thought bringing wolves back was a bad idea.

It took many years to convince people that it might be a good idea to bring wolves to
Yellowstone. Wolves were finally re-introduced there in 1995.

Several years later the scientists went back to the park to see if their plan was working.
They found evidence that it was. Many of the wolves they had brought in survived.
The wolves had formed packs and begun hunting. They were also having pups. There
were still lots of elk in the park, but the elk were starting to get nervous. They could
no longer spend all day nibbling aspen saplings, without a care in the world. They had
to be a bit more careful. Some aspen trees had survived. They had grown large enough
that elk could no longer eat them.

“This is really exciting!” said one of the researchers. “It's great news for Yellowstone.
The level of recovery we are seeing is very encouraging.’

So here is one story in which the wolf is not the villain!

There are some lessons for human beings in this story. One lesson is that we need

to be careful when we make decisions about the value of a species. In the past, we
decided that some animals are just plain bad. We decided that the planet would be
better without these animals. In the past few decades we have come to understand
that it is dangerous to think that way. All of the animals and plants in an ecosystem

are interdependent. That means they all depend on each other. They are connected

in ways we may not notice at first. When we get rid of one animal, we may put other
animals or plants at risk. We may remove an animal’s food source or we may remove
its main predator, as happened in Yellowstone. Every ecosystem has its own balance. If
we remove one species, we may throw the whole system out of balance.
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Questions 9-14 pertain to Passage 2: “The Wolf, the Elk, and the Aspen Tree”

9. What does the information in paragraph 4 help the reader understand about wolves?

A. Fiction stories about wolves are not true.
B. Scientists view wolves as a threat to people and livestock.

C. People were afraid of wolves in the old days, which is why they were the villain in some
fiction stories.

D. Children do not like wolves.

10. In paragraph 1, the author states, “The wolf is the villain in some of the greatest stories
ever told.” Circle the two paragraphs that support the idea that the wolf is the villain
in some of the greatest stories ever told.

The following question has two parts. Answer Part A and then answer Part B.

11. Part A: According to the text, what did farmers think about the idea to bring wolves
back to Yellowstone?

A. The farmers thought they might be able to help the aspen trees.
B. The farmers were not afraid of the wolves.

C. The farmers did not want to bring wolves back to Yellowstone.
D

The farmers were also scientists.

Part B: Which detail from the text best supports the answer to Part A?
A. The scientists had an idea.

B. They still viewed the wolves as farmers in the old days had—as a threat to people and
livestock.

C. It's great news for Yellowstone.

Many of the wolves they had brought in survived.
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12. Based on information in the text, how did scientists think bringing wolves to
Yellowstone National Park would help the aspen trees?

A. FElk eat aspen trees, aspen trees die. Wolves eat aspen trees, more aspen trees survive.
B.  Wolves eat aspen trees, aspen trees die. Wolves eat elk, more aspen trees survive.

C. Elk eat wolves, wolves die. Wolves eat aspen trees, more aspen trees survive.
D

Elk eat aspen trees, aspen trees die. Wolves eat elk, more aspen trees survive.

13. Based on information in the text, how might you illustrate the food chain found in
Yellowstone National Park?

A. Aspen tree eats elk. Elk eats wolf.

B. Elk eats aspen tree. Aspen tree eats wolf.
C. Wolf eats aspen tree. Aspen tree eats elk.
D

Wolf eats elk. Elk eats aspen tree.

The following question has two parts. Answer Part A and then answer Part B.

14. Part A: Which sentence best states the main idea of “The Wolf, the Elk, and the Aspen
Tree?”

A. Our planet would be better without wolves.
B. People should not be afraid of wolves.

C. Wolves eat elk and elk eat Aspen trees.
D

The animals and plants in an ecosystem are interdependent.

Part B: Which detail from the article best supports the answer to Part A?

A. “If we remove one species, we may throw the whole system out of balance”
B. “There are some lessons for human beings in this story”

C. “We decided that the planet would be better without these animals”

D

“In the past, we decided that some animals are just plain bad””
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Passage 3: “Invasive Species”

1 Intoday’s world, people are on the move. Salesmen jet from one city to another.
Tourists visit foreign countries. Immigrants leave their homes and settle in new lands.

2 But did you know that animals are also on the move? Sometimes people bring exotic
animals back from their trips. Sometimes, they buy exotic animals in pet shops. Other
times, the animals travel by themselves. They may sneak into crates that are shipped
from one country to another or they may find their way onto ships that cross the
oceans.

3 'This animal travel has caused some problems. Sometimes animals end up in a new
place that is just right for them. The land is just right for them. The climate is perfect.
There is lots of food. This is a good thing for them. But it may be a bad thing for other
animals in the ecosystem. The newly arrived animals may settle in and have babies.
They may disrupt the ecosystem by eating up or crowding out the native animals.
When this happens, we say the ecosystem has a problem with “invasive species.” The
ecosystem is being invaded by outsiders.

4 There are invasive species in many parts of the United States. In Florida, the invasive
species that people are most worried about these days is the Burmese python.
Burmese pythons are snakes that are native to Asia and not native to Florida. They are
big snakes. An average Burmese python is twelve feet long.

5 Burmese pythons like to live near water, but they can also slither up into trees. These
snakes are carnivores. They eat small mammals like rats and mice. They also eat birds.
The Burmese python is a constrictor. It bites its victim and holds it. Then, it wraps
itself around the victim and squeezes it to death. Once the victim is dead, the snake
swallows it whole.
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So how did these Burmese pythons make their way to Florida? Some people like

to keep snakes as pets. For a long time, you could buy a Burmese python for about
twenty dollars. You could feed it mice and watch it grow. There was only one problem:
the snake might eventually get too big for its cage. Experts think some pet owners set
their snakes free when they got too big. Some pythons may also have escaped when a
hurricane hit Florida in 1996.

In any case, thousands of Burmese pythons now make their home in the swamps

of southern Florida. This part of Florida is warm, wet, and full of small mammals.

At least, it used to be full of small mammals. A 2011 study found that lots of small
mammals in these areas are in trouble. The pythons are gobbling up raccoons, rabbits,
and opossums. They are even eating larger animals, including deer, bobcats, and
alligators!

Experts are worried. They are afraid that the pythons may wipe out some of the
endangered species that live in the area. A new law has made it illegal for pet shops in
the United States to sell Burmese pythons. Another law has allowed hunters to hunt
pythons. Officials are hoping these laws will help keep the python problem under
control.

In the Midwest, people are worried about Asian carp. Asian carp are fish that are
native to Asia. Some of them were brought to the United States in the 1970s. They got
loose in the Mississippi River. Now, they are spreading like wildfire. The carp are not
just in the Mississippi River. They have also been found in other rivers that feed into
the Mississippi. People are worried that they may get into the Great Lakes.

Asian carp are big eaters. They gobble up food that other fish need. The carp get so big
that other fish can't eat them. So, the arrival of Asian carp is bad news for other fish.

Asian carp are dangerous in another way, too. They are amazing jumpers. An Asian
carp can jump eight to ten feet in the air.

Asian carp tend to be scared by boats. If you drive a motorboat past them, they may
start to jump out of the water. You may see hundreds of flying fish. You may even be
hit with a fish. A number of people have been injured by these jumping fish.
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13 Invasive species, like the Burmese python and Asian carp, can harm environments
they invade. Animals and plants suffer and some of the damage caused by these
invasive species may be permanent.

Questions 15-19 pertain to Passage 3: “Invasive Species”
The following question has two parts. Answer Part A and then answer Part B.

15. Part A: In the title, what does the word invasive mean?

A. tame

B. intended as a pet in the home

C. not living or growing naturally in a certain area
D

not found in nature

Part B: Which two phrases from paragraph 3 best help the reader understand the
meaning of invasive?

“invaded by outsiders”

“lots of food”

“the newly arrived animals”

A
B
C. “theland is just right for them”
D
E. “agood thing”

E

“the climate is perfect”
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16. The author states that animals are on the move. Choose two details from the text that
support this statement.

A.

m =g 0w

Some people bring exotic animals back from trips.

People are on the move.

Some animals sneak into crates or onto ships that end up in new lands.
Tourists visit foreign countries.

Immigrants leave their homes and settle in new lands.

Salesmen jet from one city to another.

17. In paragraph 5 of the text, which two phrases help the reader understand what the
word carnivore means?

mmog 0w R

Burmese pythons like to live near water
they eat small mammals like rats and mice
swallows it

squeezes it

they also eat birds

they can also slither up into trees

18. What does the information in paragraph 3 help the reader understand about invasive
species?

A.

An invasive species might find a new environment to be a good thing, but the invasive
species could be a bad thing for the ecosystem.

An invasive species cannot find food in a new environment that is just right for them.
An invasive species cannot find land in a new environment that is just right for them.

Newly arrived animals live in a perfect climate.
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The following question has two parts. Answer Part A and then answer Part B.

19. Part A: What do you think was the author’s purpose for writing “Invasive Species”?

A. to provide information on the habitat of pythons
B. to entertain with a story about animals
C. to provide information about how much Asian carp eat

D. to inform about how invasive species can be harmful

Part B: Which detail from the article best supports the answer to Part A?

A. Asian carp are big eaters.
B.  You may see hundreds of flying fish.

C. Invasive species, like the Burmese python and Asian carp, can harm environments they
invade.

D. Burmese pythons like to live near water, but they can also slither up into trees.

Beginning-of-Year Reading Comprehension total of 19 points

To receive a point for a two-part question (i.e., 1, 5, 7, 11, 14, 15, 19) students must
correctly answer both parts of the question.
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Grade 4 Placement Assessment Summary

Reading Comprehension Assessment

Score Required to Meet Benchmark of 80% Student Score

15/19 /19

Word Reading in Isolation Assessment (if administered)

List the missed letter-sound correspondences and syllabication errors in the spaces
below:

Other Notes:
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Fluency Assessment Scoring Sheet

Words Read in One Minute

Uncorrected Mistakes in One Minute

W.C.P.M.

Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
920 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

Recommended placement (Check one)
CKLA Grade 4

An earlier point of instruction in the CKLA grade-level materials
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Placement Assessment—Fluency Assessment
Recording Copy
The Elephant and the Ape
“Look at me!” cried Tusk the elephant. “See how big and strong I am!” 14
“Look at me!” cried his friend Nim the ape. “See how quick and clever I am!” 30
“It is better to be big and strong than quick and clever!” said Tusk. 44
“Not so,” answered Nim. “It is better to be quick and clever than big and strong” 60
So the two friends began to argue. 67
“Let’s not argue,” said Nim. “Let’s go to Sage and ask him to settle the matter.” 83
“Agreed!” said Tusk and off they ran. 90
Sage was a wise old owl who lived in the darkest corner of an old tower. 106
Sage listened to what Tusk and Nim had to say. 116

“I see,” he said. “There is a way to settle this. You must do just as I say. Then, I shall tell 138

you which is better” 142
“Agreed!” said Tusk. 145
“Agreed!” said Nim. 148

“Cross the river;” said Sage, “and pick me some of the mangoes that grow on the great 165

tree” 166

Tusk and Nim set off on their mission. 174
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Soon, they came to the river, which was very wide and deep. Nim was afraid. 189
“I can’t cross that river!” he cried. “Let’s go back” 199

Tusk laughed. “Didn't I tell you it is better to be big and strong than to be quickand 218

clever? It is an easy thing for me to cross the river.” 230

Tusk lifted Nim up with his trunk and put him on his broad back. Then, he swam 247

across the river. 250

Soon, they came to the mango tree. It was so tall that Tusk could not reach the 267

mangoes, even with his long trunk. He tried to knock the tree over but could not doit. 285

“I can't reach the mangoes,” he said. “The tree is too high. We shall have to go back 303

without the mangoes.” 306

Nim laughed. “Didn't I tell you it is better to be quick and clever than big and strong? 324

It is an easy thing for me to climb this tree” 335

Nim scampered up the tree and tossed down a whole basketful of ripe mangoes. Tusk 350

picked them up. Then, the two of them the crossed the river as before. 364

When they came again to Sage’s tower, Tusk said, “Here are your mangoes. Now tell us380

which is better—to be big and strong or to be quick and clever?” 394

Sage answered, “I should think you would know that yourself. You crossed the river, 408

and Nim gathered the fruit. Sometimes it is better to be big and strong and sometimes it is 426

better to be quick and clever. Each thing in its place is best.” 439
“That is true,” answered Tusk. 444
“Indeed it is,” said Nim. 449

Then, away they went, and from that day on, they were better friends than ever before. 465
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Placement Assessment—Reading Comprehension Assessment

You will read three selections. After reading the first selection, you will answer several
questions based on it. Then, you will read the second selection and answer several questions
based on it. Finally, you will read the third selection and answer several questions based on
it. Some of the questions have two parts. You should answer Part A of the question before
you answer Part B.

Passage 1: “Mercury and the Woodman,” by Aesop

1 A poor Woodman was cutting down a tree near the edge of a deep pool in the
forest. It was late in the day and the Woodman was tired. He had been working since
sunrise and his strokes were not so sure as they had been early that morning. Thus it
happened that the axe slipped and flew out of his hands into the pool.

2 The Woodman was in despair. The axe was all he possessed with which to make a
living, and he had not money enough to buy a new one. As he stood wringing his
hands and weeping, the god Mercury suddenly appeared and asked what the trouble
was. The Woodman told what had happened, and straightway the kind Mercury dived
into the pool. When he came up again he held a wonderful golden axe.

3 “Is this your axe?” Mercury asked the Woodman.
4 “No, answered the honest Woodman, “that is not my axe””

5 Mercury laid the golden axe on the bank and sprang back into the pool. This time he
brought up an axe of silver, but the Woodman declared again that his axe was just an
ordinary one with a wooden handle.

6  Mercury dived down for the third time, and when he came up again he had the very
axe that had been lost.

7 The poor Woodman was very glad that his axe had been found and could not thank
the kind god enough. Mercury was greatly pleased with the Woodman’s honesty.
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“I admire your honesty; he said, “and as a reward you may have all three axes, the
gold and the silver as well as your own.”

The happy Woodman returned to his home with his treasures, and soon the story

of his good fortune was known to everybody in the village. Now there were several
Woodmen in the village who believed that they could easily win the same good
fortune. They hurried out into the woods, one here, one there, and hiding their axes
in the bushes, pretended they had lost them. Then they wept and wailed and called on
Mercury to help them.

And indeed, Mercury did appear, first to this one, then to that. To each one he showed
an axe of gold, and each one eagerly claimed it to be the one he had lost. But Mercury
did not give them the golden axe. Oh no! Instead he gave them each a hard whack
over the head with it and sent them home. And when they returned the next day to
look for their own axes, they were nowhere to be found.

Honesty is the best policy.
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Questions 1-5 pertain to Passage 1: “Mercury and the Woodman,” by Aesop

1. Explain why the axe slipped and flew out of the Woodman’s hands into the pool.

2. Despair means the feeling of having lost hope that something will improve. Why was
the Woodman in despair?

A. He didn't finish cutting down the tree he had started cutting down.
B. He didn’t want to tell Mercury what had happened.

C. He wanted the golden axe.

D. He didn’t know how he would get his axe back.

The following question has two parts. Answer Part A and then answer Part B.

3. Part A: How did the Woodman show honesty, or the quality of being fair and
truthful? Find two examples in the text and write them in the following chart.

The Woodman showed honesty by:
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Part B: What could the Woodman have done that didn’t show honesty?

4.  What good fortune did the other Woodmen in the village hope to easily win?

A. getting a golden axe and a silver axe in addition to their own
losing their own axes in the pool in the forest

returning the next day to find their hidden axes

o 0O =

showing honesty to Mercury when he asked what the trouble was

5. The moral of the story is “Honesty is the best policy”” Explain what this moral means,
using evidence from the text.
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Passage 2: “Benjamin Banneker”

1 Imagine that you are given an old-fashioned pocket watch. Because you are a curious
person and you are interested in how the watch works, you take it apart. Looking at
the array of watch parts, you have an idea. Is it possible to use the watch as a model
and build a large clock with the same kinds of working parts? It sounds like it could
work, but where will you begin? How will you enlarge the design of the watch to build
the clock? What materials will you use for the clock parts? It sounds challenging,
doesn't it? Believe it or not, a man named Benjamin Banneker accomplished this task
in 1753—more than 250 years ago. And he did it without the use of modern tools
or technology. He built the clock from wood, and he carefully carved each of the
gears. That clock ran for more than 40 years and kept almost perfect time. Benjamin
Banneker used his brilliant mind in this and other ways to examine and improve the
world around him.

2 Benjamin Banneker was born near Baltimore, Maryland, in 1731. Many African
Americans were enslaved during this time in American history, but Benjamin was
born a free man. Benjamin grew up on his family’s farm. When he was young, his
grandmother taught him to read. Later, Benjamin went to a nearby school where he
showed great skill in mathematics and science. Benjamin's schooling did not last long,
however, because he was needed on the family farm. While working on the farm,
Benjamin created an irrigation system that allowed crops to be watered even during
dry times. The irrigation system was made up of ditches and small dams. The system
controlled water that flowed from springs near the farm.

3 Banneker was in his early 20s when he built his famous clock. But that
accomplishment didn't satisfy his curiosity about the world around him. He
continued to learn and grow. When he was older, Banneker began to teach himself
astronomy. Astronomy is the study of the sun, moon, stars, planets, and other bodies
in space. This area of study fascinated Banneker. He loved astronomy so much that he
built a cabin with a skylight. Through this window in the roof, he could observe the
sky during the day and at night. Banneker used his observations to record the weather
and the appearance of stars in the sky. He used his outstanding mathematical abilities
to calculate the tides and correctly predict eclipses of the sun and the moon.
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4  Benjamin Banneker decided to create an almanac in which he would publish all the
useful information that he gathered. Each year between 1792 and 1797, Banneker
published an almanac that included all of his astronomical calculations and weather
predictions. Readers used the facts in their daily lives. They also enjoyed the puzzles,
health tips, and advice on farming that were included in the pages.

5 Benjamin Banneker’s abilities were outstanding. People who knew him thought he
could put his skills to use in other areas. Thomas Jefferson was among those who were
made aware of Banneker talents. At that time, Jefferson was secretary of state under
President George Washington. Jefferson requested that Banneker be made part of a
group that was planning the design for the nation’s capital. In 1791, Banneker was
made an assistant to Major Andrew Ellicott. Major Ellicott was the man appointed
by President Washington to lay out the boundaries for the area. Banneker used his
mathematical abilities to help plan the way that Washington, DC, would look in the
years to come.

6 In 1791, Banneker also sent a copy of the manuscript for his first almanac to Thomas
Jefferson. Along with the almanac manuscript, Banneker included a letter to Jefferson
that expressed how he felt about slavery. Banneker felt that slavery should be
abolished, or ended, and that the abilities of African Americans like himself should be
recognized. Jefferson reacted favorably to the almanac and responded to Banneker’s
comments politely. However, it would be years before slavery was abolished in the
United States.

7 As Banneker grew older, he continued to observe the natural world around him
and to support the anti-slavery movement. He had become well-known and widely
respected, and he often enjoyed visits from scientists and others who admired his
work. Benjamin Banneker died at his home in 1806. Today the contributions of this
farmer, scientist, mathematician, astronomer, writer, and city planner are recognized
around the world. In 1980, the US Postal Service remembered the contributions of
Benjamin Banneker by issuing a stamp in his honor.
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Questions 6-9 pertain to Passage 2: “Benjamin Banneker”

6. Knowing what Banneker accomplished in his life, what does the word outstanding
mean in the following sentence from paragraph 5?

Benjamin Banneker abilities were outstanding.

A. unpaid
B. excellent
C. poor

D. average

The following question has two parts. Answer Part A and then answer Part B.

7. Part A: Benjamin Banneker was curious about the world around him. Using evidence
from the text, fill in the column labeled “Part A: What Benjamin Banneker built or
made”.

Part A: What Benjamin Banneker | Part B: Why he built or made this
built or made

Part B: Now that you have identified things Banneker built or made, use evidence

in the text to help you determine why he built or made these things. Record your
answers for why Banneker built each item in the column labeled “Part B: Why he built
or made this”.
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8. In paragraph 6, the author notes the following:

Jefferson reacted favorably to the almanac and responded to Banneker’s

comments politely.

Using evidence from the text, explain why Jefferson might have reacted favorably to
the almanac and why he might have responded to Banneker’s comments politely.

9. In paragraph 5, the author states that Thomas Jefferson was aware of Banneker’s
talents and requested that Banneker be made part of a group that was planning the
design for the nation’s capital. Using information from the text, explain why Thomas
Jefferson might have requested that Banneker be part of an important group planning
the design of the nation’s capital.
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Passage 3: “The Circulatory System”

1 If you have ever cut your finger or scraped your knee, you know what your own
blood looks like. But have you ever wondered why you need blood or how your blood
travels through your body? Long ago, people did not know a lot about blood. For
example, it was once thought that bloodletting, or taking blood from a person, would
help a sick person. People thought bloodletting would allow a disease to flow out of
a person who was ill. Today we know this is not true. Modern scientists and medical
professionals have learned a great deal more about blood. They have also learned
more about the way blood moves through the body.

2 Blood has many important jobs in the body. It carries life-giving oxygen to body cells
and removes carbon dioxide. Blood also moves nutrients from food to body tissues,
and it carries away waste products. Some cells in blood help protect the body against
disease. Blood also helps distribute heat throughout the body. In addition, it carries
the hormones that a body needs to grow and function.

3 Your blood moves through your body along a network called the circulatory system.
The circulatory system is made up of the heart, blood vessels, and blood itself. At one
time, it was thought that blood was constantly being made and used up in the body.
This idea came from an ancient Greek physician, or doctor, named Galen. Galen
believed that the food we eat was turned into blood in the liver. He thought that blood
flowed through the veins into the body where it was used up. Then new blood would
be made. In the 1600s an English physician named William Harvey proved that this
was not true.

4+  William Harvey was a physician at a hospital in London, England. He was also a
doctor to two English kings. Harvey observed blood flow in animals and in the bodies
of humans. He confirmed that the heart is an organ that pumps blood through the
body. He discovered that blood vessels have valves in them that stop the blood from
flowing back the wrong way. In 1628, Harvey published a book that explained how
blood is pumped from the heart through the body and then returned to the heart
again. His paper proved that blood was circulated over and over again in the body.
Harvey also explained the pulse we feel in our bodies. He said the pulse is caused by
blood vessels that expand, or grow larger, each time the heart contracts and sends out
blood. Harvey’s work changed the way doctors thought of the heart and blood vessels.
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So just how does the circulatory system work? Let’s begin with the heart and blood
vessels. The heart is a muscular organ that is about the size of a personss fist. It pushes
blood out when it contracts, or squeezes together, and it pulls blood in when it
relaxes. The blood vessels make up the “pipeline” through which blood flows. You
have so many blood vessels in your body, they could circle the earth more than two
times if they were strung together! There are different kinds of blood vessels. Arteries
are large blood vessels that carry blood away from the heart. The arteries take blood
to tiny blood vessels called capillaries. The capillaries are the connections between
arteries and veins. Veins are the blood vessels that take blood back to the heart.

Blood itself is made up of liquid and solid particles. The liquid is called plasma.
Plasma is made mostly of water, proteins, and minerals. The solids in blood are called
red blood cells, white blood cells, and platelets. The red blood cells carry oxygen and
carbon dioxide. The white blood cells protect the body from disease and infection.
Platelets help the blood clot. Without the clotting substances in platelets, blood would
keep flowing from a wound and a person might bleed to death.

What happens during blood circulation? The heart pumps blood to the lungs where
the blood mixes with oxygen. The blood then goes back to the heart again and is
pumped through the arteries to the capillaries. As the blood travels through the
capillaries, oxygen and nutrients are delivered to body tissues. The blood also picks
up carbon dioxide and other waste products that the body does not need. The blood
crosses through the capillaries into the veins. Now it’s on its way back to the heart.
When the blood reaches the heart, it is pumped into the lungs. In the lungs, carbon
dioxide is removed from the blood and fresh oxygen is mixed with the blood again.
Other waste products have already been removed from the blood along the way by
the liver and the kidneys.

Your heart, blood, and blood vessels do an amazing job of making sure your body
stays strong, healthy, and alive. And they do it in a very short time. It might seem that
it would take hours or even days for blood to circulate through your body. But it takes
less than a minute. The circulatory system is one of the most important systems in
your body. The next time you feel your pulse or hear your heartbeat, remember how
hard your circulatory system is working for you!
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Questions 10-15 pertain to Passage 3: “The Circulatory System”

10. In paragraph 5, what does the following sentence mean?

You have so many blood vessels in your body, they could circle the earth

more than two times if they were strung together!

A. Ifyou took all the blood vessels from your body and put them together in one long
string, you could wrap that string around the earth more than two times.

B. Ifyou took all the blood from your body and put it in one place, it would wrap around
the earth more than two times.

C. Ifyou took all the blood vessels from your body, each one is long enough to circle the
earth on its own more than two times.

D. If you took all the blood vessels from your body and put them together in one long
string, you could wrap that string around the earth less than two times.

The following question has two parts. Answer Part A and then answer Part B.

11. Part A: List the important jobs blood has in the body in the following chart.

Important Jobs Blood Has in the Body
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Part B: Using information from the chart, give at least two reasons why blood is
important to the body.

12. Which blood vessels carry blood away from the heart and which blood vessels carry
blood back to the heart?

A. Veins carry blood away from the heart; arteries carry blood back to the heart.

B. Veins carry blood away from the heart; capillaries carry blood back to the heart.
C. Arteries carry blood away from the heart; capillaries carry blood back to the heart.
D

Arteries carry blood away from the heart; veins carry blood back to the heart.

13. Which of the following shows the correct sequence of where blood goes when it
circulates through the body?

A. heart = lungs = heart = veins > capillaries = arteries = heart
B. heart = lungs = heart = arteries = capillaries = veins = heart
C. lungs = veins = heart = capillaries = veins = heart = lungs

D. lungs = arteries = heart = capillaries = veins = heart = lungs
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The following question has two parts. Answer Part A and then answer Part B.

14. Part A: Fill in the following chart comparing the physicians Galen and Harvey and

their beliefs.

How Blood Is Used in the Body

Where Blood Starts before Going
through the Body

Galen

Harvey

Part B: Using information from the chart and information from the text, explain how
Harvey’s work changed the way doctors thought about the heart and blood vessels.
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15. In paragraph 8, the author states that it might seem like it would take hours or days
for blood to circulate through your body. Using evidence from the text, explain why it
might seem that blood would take so long to circulate through your body.

Beginning-of-Year Reading Comprehension total

of 15 points

To receive a point for a two-part question (i.e., 3, 7, 11, and 14) students must

correctly answer both parts of the question.
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Grade 5 Placement Assessment Summary

Reading Comprehension Assessment

Score Required to Meet Benchmark of 80% Student Score

12/15 /15

Word Reading in Isolation Assessment (if administered)

List the missed letter-sound correspondences and syllabication errors in the spaces
below:

Other Notes:

Core Knowledge Language Arts | Grades 4 and 5 Decoding and Encoding Remediation Supplement 101



Fluency Assessment Scoring Sheet

Words Read in One Minute

Uncorrected Mistakes in One Minute

W.C.P.M.

Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83

Recommended placement (check one)
CKLA Grade 5

An earlier point of instruction in the CKLA grade-level materials
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Placement Assessment—Fluency Assessment

Recording Copy

Paul Bunyan

Even as a baby, Paul Bunyan was mighty big. How big? Well, he was so big that his parents 19

had to use a covered wagon for his cradle. 28

As you might imagine, young Paul Bunyan had a big appetite. He gobbled up five barrels 44

of porridge a day, and his parents had to milk four dozen cows every morning and 60
evening just to keep his baby bottle filled. 68
Paul was so big it caused some problems in the little town in Maine where he grew up. 86
When he sneezed, he blew the birds from Maine to California. When he snored, the 101
neighbors ran out of their houses hollering, “Earthquake! Earthquake!” 110

After that, Paul’s father thought it might be better if Paul didn't sleep in town. He built 127
a cot on a large raft for Paul and floated it off the coast. Paul slept on the raft for a few 149
nights, but the floating cot didn’t work out. When Paul turned over in his sleep, he created 166

gigantic waves that knocked down houses along the coast. 175

Eventually, Paul’s father decided that the East Coast was just too small for Paul Bunyan. 190
The only sensible thing to do was to move out West. So the Bunyan family moved to 207
Minnesota. In those days Minnesota was full of logging camps, sawmills, and lumberjacks. 220
Americans were moving west and “building the country” They had to cut down alotof 236

trees to make their homes, not to mention their schools, churches, boats, and furniture. 250

Word Count: 250
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Grades 4 and 5
Fluency Assessments

In addition to assessing student knowledge of individual letter-sound correspondences,
it is also important to assess the fluency with which students read. Measures of reading
fluency typically take into account both the accuracy and rate at which students read.
Reading fluently requires automaticity in decoding text. The extent to which students are
not able to decode quickly, accurately, and automatically will impact their understanding
of what they read.

Fluency can be assessed easily by providing students with grade-level text that they
have not previously read or practiced, asking them to read the text aloud. The teacher
notes both the time required to read the passage and any errors made while reading
aloud.

The Fluency Assessment portion of the Placement Assessment should give you an
understanding of where students coming into your classroom at any point in the school
year are in terms of their ability to read fluently and with prosody. Fluency Assessment
passages and procedures are provided at the end of each section of this Supplement
beginning with Section 3.

It is normal for students to show a wide range in fluency and in Words Correct Per
Minute (W.C.P.M.) scores. However, a major goal of both Grades 4 and 5 is to read
with sufficient fluency to ensure comprehension and independent reading of school
assignments in this and subsequent grade levels. A student’s W.C.P.M. score can be
compared with the score of other students in the class (or grade level) and also with
the national fluency norms for each grade level obtained by Hasbrouck and Tindal
(2006). Hasbrouck and Tindal (2006) suggest that a score falling within 10 words above
or below the 50th percentile should be interpreted as within the normal, expected, and
appropriate range for a student at that grade level at that time of year. For example, if
you administered the assessment during the fall of Grade 5, and a student scored 100
W.C.P.M., you should interpret this as within the normal, expected, and appropriate
range for that student.




Students who perform below the 50th percentile on Fluency Assessments may benefit
from specific remediation designed to improve fluency. When using the following tables,
be sure to take into account the time of the year in which the student is assessed. While
it is beyond the scope of this Supplement to provide detailed suggestions for improving
fluency, the following best practices are highly recommended:

¢ Model fluent reading for students by reading passages aloud with expression,
demonstrating how to use punctuation as a guide for pauses.

¢ Provide opportunities for students to re-read passages, after corrective feedback
on any decoding errors has been provided. Pairing students for partner reading and
using Reader’s Theater are both strategies that can be used to encourage re-reading.
Occasional choral reading may also be effective.

Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 145 166 180
75 119 139 152
50 94 112 123
25 68 87 98
10 45 61 72

Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
920 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83
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Game Directions and Templates

Struggling readers need repeated practice decoding and reading specific letter-sound
correspondences in words. Reading the Word Lists included in this Supplement will
provide some practice, but often additional practice will be necessary. Most students will
find it more enjoyable to practice reading words when a game format is provided.

Games also provide an opportunity for differentiated instruction. Students who need
practice reading words with different letter-sound correspondences may still play the
same game, with each student having his own specific deck of word cards to be read as
part of the game. Use the Word Lists in each section of this Supplement to create card
decks for your students.

Directions are provided for each game, followed by templates for the game boards and
word cards.

Word Block

¢ Use the provided grid and template word cards or create a grid of equal-size squares
on a poster board and two sets of square cards with a word written on one or both
sides. The cards should fit into the squares on the grid. Each set of cards should
either be a different color or the words should be a different color to differentiate
between players.

e Working in pairs, have students take turns drawing a card from their pile and then
reading the word on the card. If the student correctly reads the card, he/she may
place it in any square on the grid.

¢ The object of the game is to try to get five cards in a straight line (horizontally or
vertically) before the other player. Students can use their cards to block an opponent
from getting five in a row, as well as try to get five of their own cards in a row.

109




Moon Shot

¢ Use the provided game board or create a similar playing board on a poster board.

e Gather tokens or playing pieces for each player.

¢ Then create three sets of cards using the templates:
— Word Cards
- Good to Go Cards
— Problem Cards

¢ You will also need to provide some kind of small marker or token as playing pieces for
each student.

¢ Have students take turns drawing word cards. If a student reads the word card
correctly, then he/she can draw a Good to Go Card and follow the directions on the
card. If a student does not read the word correctly, then he/she will draw a card from
the Problem pile and follow the directions on that card.

¢ The first student to make it to the “moon” is the winner.

Roll, Flip, Read

e Create a set of cards for each player (see template) that has a word to be read on one
side and a number on the other side.

e Call out a number at random and have each student take turns finding a card with
that number on it in his/her stack. The student then reads the card aloud. If the word
is read correctly, the student may then roll a die. The number the die lands on is the
number of points the student receives.

* The student with the most points is the winner.

¢ An alternate way to play that does not involve a die is for each card to have a pre-
assigned point value based on the difficulty of the word.

Race Against the Clock

e Create a set of word cards for each player (see template). Assign each word a point
value based on the difficulty of the word; you may want to assign 1 point for one-
syllable words, 2 points for two-syllable words, 3 points for three-syllable words, and
SO on.
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e Each player gets a preset time limit to attempt to read as many words as possible
within the time. Students get points for the words they read correctly and get no
points for words they get wrong or skip.

® The student with the most points is the winner.

Crazy Eights Variation

e Create a deck of word cards. Each word should be one of four colors (suits) and there
should be an equal number of each color.

¢ Give each player five cards to start. Put the rest of the deck in the middle and flip the
top card over next to the deck. This face-up card becomes the discard pile.

¢ Taking turns, each student can either play a card that is the same color or that starts
with the same letter as the card at the top of the discard pile. To be able to play a
card, a student must correctly read the card or he/she loses a turn.

¢ If a student does not have a card that is either the same color or that starts with the
same letter as the top card of the discard pile, then he or she can draw from the deck.
If there are no more cards left in the deck, shuffle the discard pile and that becomes
the new deck.

e The first student to run out of cards is the winner.
¢ You may also wish to include skip, draw 1, draw 2, draw 3, and reverse cards.

Journey Through Space

¢ Using the card templates, create a set of cards as follows. Write one word on each
card. Some cards will only have words; others may have words with an alien symbol
or comet symbol (see card templates).

¢ Place all of the cards in a container. Pass the container around, having each student
draw a card and read the word aloud. If he or she reads the word correctly, then he/
she gets to keep the card. If he/she does not read the word correctly, he/she places
the card back into the can. If a student correctly reads a word on a card with an alien
symbol, he/she can take a card from another player. If a student correctly reads a
word on a card with a comet symbol, he/she gets a second turn.

¢ The student with the most cards at the end of the game wins.
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Flip

¢ Using the card template, create a set of cards for each player that has a word to be
read on one side and a number on the other side.

¢ To play, either call out a number or have the student roll a die (or dice) and then
read the word that corresponds to the number rolled. If the student reads the word
correctly, then have him or her “flip” the word (turn the card over).

¢ The first student to flip all of the words is the winner.

Checkers

¢ Use the provided checkerboard and checkers template or a store bought
checkerboard with a set of checkers. Using the provided card template, create a set of
word cards for each student.

¢ The rules are the same as regular checkers except that in order to make a move, the
student must first draw and read a word card correctly. If the student reads the card
correctly, then he/she may make a move. If he/she misreads the word, the turn is lost.

e The first player to take all of the other player’s pieces is the winner.

Race to the Top

e Make a set of word cards for each player.

e Each student gets his/her own ladder and a set of word cards. Students flip over a
card and if he/she reads the word correctly, he/she can move his/her marker up a
space; if he/she misreads a word, he/she falls down a rung.

¢ The first player to reach the top is the winner.

Over the Rainbow

e Create a set of clue envelopes for each player. Each envelope should contain a card
with either a word or instructions on it. Make as many envelopes as there are spaces
from the start place to the pot of gold.

¢ To play, have each student take turns opening his first clue. The student opens the
first clue and does what the clue says (e.g., read these words); if he/she completes the
task correctly, then he/she can move on the board to the next space, where he/she
will receive the next clue.

¢ The first student to reach the pot of gold wins.
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Swim to the Finish

e Make a copy of the template game board.
e Each student should write his/her name at the top of a column or “swim lane.”

¢ Pick out a word for a student to read aloud. If the student reads the word correctly,
then he/she may place a check mark in one of the squares of his/her “swim lane.” If a
student does not read the word correctly, he/she may not check a square.

e Each student gets only one chance to read a word during his/her turn. Regardless of
whether the student reads his/her word correctly, play then moves to the next student.

¢ The first person to reach the end of the pool wins.

Baseball

e Write target words on cards. You may wish to also assign value to the card based on
the difficulty of the word (e.g., base hit, double, triple, homerun, etc.).

¢ Use the game board template with playing pieces or draw a baseball diamond similar
to the template on the board/chart paper.

¢ Divide the group into two teams, having one team come to the front of the room and
line up in front of the board.

e Each team takes a “turn at bat” as follows. Pick a card from the pile and ask the first
person on the team to read it. If the word is read correctly, draw a line from home
plate to first base, signifying a “hit,” or move the playing piece from home to first
base (if using the provided template). This player should go to the back of the team’s
line, while the next player comes forward to read the next card. If he/she reads the
word correctly, draw a line or move the playing piece from first to second base. Play
continues in this way so that each time a player reads a word correctly, a line is drawn
or the playing piece is moved to the next base. If the fourth player reads the word
correctly, draw a line or move the playing piece from third base to home plate and
mark “1 run” for this team. Play continues by the members of this team so long as no
words are misread. When a word is misread, the next team takes its turn at bat.

¢ As in the actual game of baseball, any “players left on base” when a word is misread
do not count or add to the score.

¢ The team with the most points at the end of the game wins.
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WORD BLOCK

Player Two
Cards

Place cards here.

Place cards here.
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WORD BLOCK: TEMPLATE FOR WORD CARDS

Copy template and then write different words on each card, according to the letter-sound
correspondences students need to practice. Then cut cards apart.
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MOON SHOT
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TEMPLATE FOR WORD CARDS

MOON SHOT

Copy the template several times and then write different words on the cards for different students.

Cut out the cards.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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MOON SHOT: GOOD TO GO CARDS

Copy the template and cut out the cards.

———————————————————————————————————————————————————————————————

Move Forward
One Space!

Move Forward
One Space!

Move Forward
Two Spaces!

Move Forward
One Space!

Move Forward
Two Spaces!

Move Forward
Two Spaces!

Move Forward
Three Spaces!

Move Forward
Two Spaces!

Move Forward
Five Spaces!

Move Forward
Four Spaces!

_______________________________________________________________
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MOON SHOT: PROBLEM CARDS

Copy the template and cut out the cards.

———————————————————————————————————————————————————————————————

Sorry! Sorry!

Lose a Turn

Go back Go back
; one space one space :
Go back Go back
; one space two spaces ;
Go back Go back
; two spaces three spaces ;

Go back
three spaces

Go back
four spaces

_______________________________________________________________
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WORD CARD TEMPLATE

ROLL, FLIP, READ

Copy one template for each student. Cut out cards and write words on the back of each card.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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RACE AGAINST THE CLOCK: WORD CARD TEMPLATE

Copy template several times and write words on each card. Also write a point value based on the
difficulty of the word. Cut out the cards.

———————————————————————————————————————————————————————————————

e e e e e e e e e e e e e e e e e e e e e e e e - - = - et 4
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
P e e e e e e e e e e e e e e e e e m - - - - - - R i i 4
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
P e e e e e e e e e e e e e e e e e m - - - - - - R i i 4
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
I I I
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
P e e e e e e e e e e e e e e - - - - - R i i 4

_______________________________________________________________
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WORD CARD TEMPLATE

CRAZY EIGHTS VARIATION

Copy template several times on four different colors of paper. Write words on each card; cut out the

cards.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

Decoding and Encoding Remediation Supplement 131

Core Knowledge Language Arts | Grades 4 and 5



132 Decoding and Encoding Remediation Supplement Grades 4 and 5 | Core Knowledge Language Arts



WORD CARD TEMPLATE

JOURNEY THROUGH SPACE

Copy the template several times and write words on each card. Cut out the cards.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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JOURNEY THROUGH SPACE: STEAL A CARD

Copy the template several times and write words on each card. Cut out the cards.

———————————————————————————————————————————————————————————————

?_5_‘*_??!?_9?@ --------------- ?_S_t_‘??!?_g_rg __________________ ?
Steatard 'StealaCard == |
St T 'StealaCard == |
Steatard 'StealaCard == |
Sesatr Steal a Card

_______________________________________________________________
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JOURNEY THROUGH SPACE: SECOND TURN

Copy the template several times and write words on each card. Cut out the cards.
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